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In our society there is the general belief that all children 
and youth should have an opportunity to be educated according to 
their abilities and that each youth should have an equal opportunity 
to realize his potential. This general belief led to the development 
of public schools. Each state established laws independently in order 
to enable its youth to realize their fullest native potential. 
The strength of our society depends on the high educational 
level of its citizenry. Since children are the future citizens of our 
nation it is this belief that the American public has provided schools 
in order to afford an enlightened basis for the development of its 
children and youth into productive citizens. However, there are also 
factors and conditions that tend to retard intellectual stimulation, 
emotional health and acceptable social growth. When these factors 
and/or conditions prevail, there arises a necessity for means of coping 
with such adverse situations. Thus, in addition to the school,other 
agencies have been devised to assist children and youth as well as 
parents to overcome these undesirable environmental difficulties. 
Examples of such agencies are counseling services, juvenile courts, 
social and welfare agencies. Yet, there still remains a vast waste of 
human resource--much of which could be saved at the high school level. 
1 
2 
Poor school conditions of all sorts are compounded with poor home 
conditions, over-taxed social agencies and inadequate community- 
facilities. This is particularly true in the lower economic 
communities. 
Nevertheless, in spite of the many governmental and private 
agencies that are established to enhance satisfactory growth within 
our youth, two factors hamper their effectiveness more than anything 
else. First is the problem of insufficiently allocated funds which 
limit personnel needs and the means necessary to do the jobs at hand. 
The second factor is a woeful lack of perceptive understanding of the 
problem or situation by the personnel in charge. Thus these tragic 
inadequacies in the midst of our affluent and learned society ironically 
lend themselves to perpetuating the problem they are designed to solve; 
to stimulate and to motivate productive growth within the children and 
youth of our society. 
The prevailing attitude of our social order is that one must go 
to college or he will be made to feel as if he is a second class citizen. 
This attitude pathetically preached at home and taught in school, publicized 
constantly throughout the communication media and reinforced in the busi¬ 
ness world reflects little awareness of the plight of the "less advantaged" 
youth of our society. His environment is saturated with almost insur¬ 
mountable physical and psychological problems over which he has no con¬ 
trol. In his immediate environment the pursuit of higher education is 
beyond his comprehension or has little meaning for him as an avenue to 
getting the "things" he values and wants. His home life lends very 
little to motivation for high expectation because there are very few 
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high examples and often no high exposures. A youth who would rise 
above his dismal environment often finds himself in a tragic psy- 
chosociological trap. His motivation gradually wanes through vain 
and frustrated attempts to escape. Disillusioned, discouraged, un¬ 
inspired and unexposed to high level experiences he is not likely to 
have a dynamic expectation, particularly after he becomes a teenager. 
Consequently, he becomes another one of the innumerable members of the 
"human wasted." In one way or another not known or well understood he 
did not make it into the mainstream of society, he along with the other 
children and youths like him will become a perpetual tragic drain on 
society. 
The Morehouse College Alfred P. Sloan Opportunity Awards Program 
(Alfred P. Sloan Foundation) sees and recognizes the problems of these 
"disadvantaged," disillusioned and unmotivated children and youths who 
are apparently candidates for wasted human resources. This program was 
instituted by Morehouse College and endowed by Alfred P. Sloan Founda¬ 
tion in 1965. It is basically remedial in nature, focusing upon 
"culturally disadvantaged" high school boys and how they can be culti¬ 
vated, stimulated to become responsible dynamic citizens of the future, 
endeavoring also to capture, recapture and cultivate these deprived 
members of our culture in order that they may be brought into the main 
stream of society. 
The Morehouse-Sloan Summer Program is structured on the belief 
that only through an intensified academic remediation program with 
well defined extra-curricular activities designed to afford high level 
exposure and enrichment can its aims be realized. The Morehouse-Sloan 
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students have the ability. Knowing this, the Morehouse-Sloan Program 
hopes to awaken in its students an awareness of this ability and the 
significance of this recognition. The program also purports to high 
level experiences in hopes of cultivating a dynamic sense of expecta¬ 
tion. 
Although it may be too early to determine the socio-economical 
effectiveness of the Morehouse-Sloan Program and equally so the 
academic phase, much benefit can be derived from an analytical study 
of the Sloan Student: (l) his background, (2) his high school record, 
(3) his initial performance on introductory tests, (4) his performance 
upon leaving the program, and (5) how the arrangement and organization 
of the Morehouse-Sloan Summer Program fits the needs of the student. 
Lastly, this study is a descriptive analysis of the Sloan Student and 
his progress as related to the Morehouse-Sloan Program during the 
summers of 1965 and 1966. 
Evolution of the Problem 
The writer works in a high school which is located in one of 
Atlanta's so-called "lower economic" areas. The writer has not learned 
to understand how anyone can come into daily contact with these children 
of this community without becoming somehow involved with their problems 
of growing up in an environment where their aspirations of high expecta¬ 
tion are almost totally destroyed by the time they are sixteen years of 
age, even though they know they have the ability to be "somebody." 
Unfortunately, the school's counseling departments' resources 
have been limited and over-taxed. In some cases where means and 
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opportunities were made available, the students were more often than 
not either reluctant to participate and therefore not to be found. 
The writer believes that much can be done in the classroom to 
encourage motivation and aspiration, particularly if the student can 
be made to believe there really is something better if he prepares him¬ 
self and shows evidence that he is sincerely trying. 
In 1966, the writer heard of scholarship programs which were 
specifically designed for the "lesser advantaged," above average and 
below average students having the ability to perform on a college 
level, if properly taught and motivated. The writer had personally 
spoken with the directors of such programs as the Morehouse Intensified 
Program, the Upward Bound Program of Morehouse and the Morehouse-Sloan 
Program. After much consideration, the writer was fortunately per¬ 
mitted to conduct a study of the Sloan students within the Morehouse- 
Sloan Program. 
Contribution to Educational Knowledge 
The writer hopes that this study will be of educational value in 
that it should contain valuable information for supervisors, counselors, 
teachers and other professional personnel who are concerned with problems 
of the "lesser advantaged" high school students who have the ability 
but perform at an achievement level which is "below average." It is 
hoped that the study will prove beneficial to the Morehouse-Sloan 
staff itself as it relates to the effectiveness of the Morehouse-Sloan 
Program. 
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Statement of the Problem 
The major problem involved in this study was two-fold: 
1. To develop a profile and to measure academic accomplish¬ 
ments of the Morehouse-Sloan Program students. 
2. To determine future success in college of the Sloan 
students originally enrolled in the Morehouse-Sloan 
Program during the summers of 1965 and 1966. A 
probable corollary problem to the main problem might 
well be the application of a criterion of effectiveness 
of the program as expressed in the aims of the Morehouse- 
Sloan Program as indicated by Mr. F. C. Campbell, Director 
of the Morehouse-Sloan Program: 
The aim of the program is to locate the marginal, under¬ 
achieving, but talented high school junior; and by im¬ 
proving his skills in basic subjects, prepare him for 
college.1 
Purpose of the Study 
The major purpose of this research project was to develop the 
profile of and to measure the indices of scholastic achievement and 
social patterns of the students identified with the Morehouse-Sloan 
Program during the summers of 1965 and 1966. 
More specifically, the purposes of this study were to determine: 
1. The level of scholastic achievement of the students at the 
time of their initial enrollment in the Morehouse-Sloan 
Program. 
2. The nature and scope of Morehouse-Sloan Program as it can 
be found in operation at this college. 
3. To what extent the freshman year academic accomplishment 
of students fulfilled the promise at their initial enroll¬ 
ment in the Morehouse-Sloan Program. 
4. Whether or not the Sloan Student tends to manifest a desirable 
1 
Interview with F. C. Campbell, Director of the Morehouse-Sloan 
Program, June 17, 1967* 
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level of social competence in his campus life. 
5. Whatever implications for educational theory and practice 
as may be derived from the data. 
Limitation of the Study 
The major limitation of this study is based on the fact that the 
measurements or indices of the effectiveness of the Morehouse-Sloan 
Program are restricted to a too-brief span of years for follow-up 
observation and evaluation. 
Definition of Terms 
The significant terms used throughout this research are defined 
below. 
1. Culturally deprived or disadvantaged children or less 
advantaged, refers to children who lack the environmental 
background provided by more fortunate families and 
communities from which language facility and other school 
foundations emanate. 
2. Children and youth, refer to pre-school through advanced 
teenagers. 
3. Progressive kind of student-growth, refers to favorable 
attitudinal change toward education and outlook on life. 
4. High level experience and exposure, refers to those cultural 
activities and enrichment factors of one's society which are 
lacking in the environmental background of less fortunate 
families. 
5. High level expectation, refers to the development of a 
desire for the "better things of life." 
6. Main stream of society, refers to that level of society where¬ 
in one is said to be an intelligent participant and con¬ 
tributor . 
Locale and Period of the Study 
This study was conducted at Morehouse College, Atlanta, Georgia, 
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during the summer and the fall months of the I967-I968 school year. 
Morehouse College, situated in Atlanta, Fulton County, Georgia, 
is on Fair Street, Southwest, at the junction of Chestnut Street, 
within half an hour's walk from the center of the city. The campus 
is twenty-three acres in extent. It occupies one of the highest points 
of land in the city, 1,100 feet above sea level, and commands a fine 
view of the city and surrounding country. 
Morehouse College is a four (4) year institution predominantly 
Negro for the education of young men for constructive leadership and 
service. From its beginning Morehouse College was operated by the 
American Baptist Home Mission Society, through the Board of Education 
of the American Baptist Convention which still retains a friendly 
interest and is represented on the board of trustees. 
The College was organized in the year 1867, in the city of 
Augusta, Georgia, under the name of "The Augusta Institute." In 
1879, under the presidency of Rev. Joseph T. Robert, LL.D. (187I- 
1884), it was moved to Atlanta and incorporated under the name 
"Atlanta Baptist Seminary." . . . by a vote of the Board of Trustees 
in 1912 and by a change in I9I3 of the charter granted by the State of 
Georgia, the name of the institution became "Morehouse College," in 
honor of the Rev. Henry L. Morehouse, D.D., Corresponding Secretary of 
the American Baptist Home Mission Society and a constant friend and 
benefactor of education. 
On April 1, 1929, an arrangement was completed among Atlanta 
University, Morehouse College and Spelman College for the affiliation 
of these three institutions in a university plan, the graduate work to 
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to carried on by Atlanta University, the college work to be done by 
Morehouse College and Spelman College. 
Dr. Benjamin Elijah Mays was elected to the presidency on May 
10, 1940. 
As of the academic year of 1958-1959» the Morehouse student 
not only has access to the able men and women on the Morehouse faculty 
where more than fifty per cent (50%) of its members have earned 
doctorates, but also to teachers equally able on the faculties of 
Atlanta University, the newly established Interdenominational 
Theological Center, Clark, Morris Brown as well as Spelman College. 
In the area of arts and sciences, Morehouse offers an opportunity 
hard to equal anywhere in the United States. Morehouse College has 
been credited by the Southern Association of Colleges for a number of 
years 
Method of Research 
The Descriptive-Survey Method of research, employing the 
techniques of test scores, interviews, and documentary analysis, 
was used to gather the necessary data. 
Description of Subjects 
The subjects involved in this study were twenty-seven (27) 
male students. The age-range was sixteen (l6) years to nineteen 
(19) years of age. The students had been chosen from the ten (10) 
states of Ohio, Tennessee, Alabama, Florida, Virginia, Minnesota and 
"'’Morehouse College, "Location and History," Morehouse College 
Bulletin, XXV, No. 112 (May, 1967), pp. 26-28. 
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Georgia, Arkansas, North Carolina and Texas. Each student may be 
classified as having had the potential to perform above average and 
having the potential to do college work, but was found to be performing 
on an average level or below and/or lacking motivation as well as 
financial means to do better or hope to advance themselves academically. 
Many, if not all, of these students were expected to have come from 
culturally deprived situations. However, this was found to be not 
entirely true. The students were classified as "juniors" upon entering 
the program the first summer and were referred to as "seniors" when 
they returned to enjoy their second summer experience in the Sloan 
Summer Program. Thus upon finishing their junior season they were 
expected to return on the following summer as seniors and the past 
group of seniors were expected to enter Fisk, Morehouse, Talledega, 
Hampton or Knoxville College as freshmen on a full scholarship from 
the Alfred P. Sloan Foundation. 
Description of Instruments and Materials 
Each of the instruments and each type of materials involved in 
this study is identified and characterized in the respective and 
separate statements below. 
1. Structured Interview-Schedule.--The systematized arrangement 
of questions used during the interviews with college per¬ 
sonnel and students. 
2. Anecdotal Records.--A concise sketch of biographical state¬ 
ments by a teacher after having closely observed the behavior, 
personality or changes of a student, in order to become 
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intelligently aware of his needs and plan accordingly. 
Whereas, scholastic recording may reflect the academic 
achievement of a student. 
3. Standardized Tests.--A formal method of collecting data 
about a student in order to appraise, measure or evaluate 
particular behaviors. 
4. Curriculum.--A means of helping the student to gain ex¬ 
perience in areas of living that provide growth opportuni¬ 
ties at his stage of development. 
Method of Procedure 
The following procedural steps were used in this study: 
1. Permission to use official school records was obtained 
from the proper school officials. 
2. The related literature, pertinent to the problem, was 
reviewed, summarized, abstracted, and incorporated in 
the thesis copy. 
3. The students' personal-data-interview forms, executed 
by the Sloan's counselor at the time of the students 
entrance into the program, were studied and pertinent 
information was abstracted for use as one of the sources 
of data for study. 
4. The anecdotal records of the students in the Morehouse- 
Sloan Program were reviewed, summarized, abstracted and 
incorporated in the thesis copy. 
5. The students' scholastic records in English, mathematics, 
speech, and reading were analyzed to identify data pertinent 
to the study. 
6. The test-data were assembled in separate tables, a separate 
table for each test component. 
7. The data from the following standardized test which were 
administered by the counseling personnel, namely: 
a) The Nelson-Denny Reading Test (B) 
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Designed to measure the college-bound student's reading 
proficiency. It consists of two areas, namely, voca¬ 
bulary and reading comprehension, both of the tradi¬ 
tional multiple choice type. 
b) The Kelly-Green Reading Comprehension (AM) 
Designed to measure the proficiency of the student in 
the areas of paragraph comprehension, directed reading 
and retention of details. 
c) The Greene-Stapp Language Ability Test (BM) 
Consists of five areas, namely, capitalization, spelling, 
punctuation, usage and sentence structure. The test 
attempts to determine the student's efficiency in those 
stated areas. 
d) The Blyth Second Year Algebra Test (BM) 
Attempts to ascertain or measure to what extent the 
student has advanced in the area of the second year- 
level of algebra. 
e) The Iowa Reading Test 
Designed to measure the rate of reading, comprehension 
of words, sentences and passage read and ability to 
use skills required in locating information. 
f) The Davis Reading Test 
Concerned with the level and speed of reading compre¬ 
hension. 
g) The Brown-Holtzman Study Skills, Habits and Attitude 
Survey Test 
Attempts to measure the student's overall study discipline 
and scholastic attitude. 
h) The School and College Ability Test 
Constructed to assess school-learned abilities, such as 
reading skills and proficiencies in arithmetic computa¬ 
tion and problem-solving. It is more a measure of skill 
or proficiency. 
i) The Cooperative English Expression Test 
Consists of the areas of English usage, spelling and 
13 
vocabulary. The test is designed to measure the student's 
proficiency in those areas. 
were statistically treated with reference to percentile rank 
for each coded student. 
8. The patterns of the curriculum of the Morehouse-Sloan Program 
were identified and analyzed. 
9. The effectiveness of the program was determined through an 
analysis of the reports and comments of instructors, to¬ 
gether with the final test scores of the students. 
10. The findings, conclusions, implications, and recommendations 
were formulated and presented in the final thesis copy. 
Survey of Related Literature 
At last it seems as if America heard the cries of its long 
wasted human resource--the culturally, economically, socially, 
emotionally, and all the other over used terms to describe its, 
neglected "poor." Reaching out arms of help in the long overdue 
forms of money--governmental and private. Other aids have come in 
the form of educational skills of dedicated and concerned individuals, 
specially designed machinery of education of all imaginable sorts and 
above all the good-will of the masses. All of these have combined into 
one of the most magnanimous socio-educationally and aspirational rescues 
in the history of the United States. It is too soon to determine the 
effectiveness of this grand pursuit and will probably take a generation 
or more to really come close to measuring it on a national basis. How¬ 
ever, the problem remains: They are there. The question remains: How 
or what is the best and most effective way of reaching them? Above all, 
there is the earnest desire and will to remedy the situation of the 
socio-economically and educationally depressed. 
There is an exploration of three ideas in process at Morehouse 
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College dealing with the "poor" in one form or another. 
Working upon the assumption that academic achievement 
is not contingent upon factors :of affluence, deprivation, 
family background, or test scores, but rather upon interpre¬ 
tations which commit to excellence in academic performance as 
a means of self-realization and self-completion in work, 
Morehouse College is currently carrying on, thanks to grants 
from the Rockefeller and Sloan Foundations, Educational Services, 
Incorporated, and Miss Doris Duke, three programs which may have 
significant importance upon the factor of motivation in teaching. 
The first project, the Morehouse-Spelman Intensified Pre- 
College Program, is one of acceleration and intensification for 
10th, 11th, and 12th grade students, who have no academic de¬ 
ficiencies, who have high test scores, and who intend to go to 
college. The intensification is general for all students in the 
areas of English and reading with choice by the student of a 
third eight weeks summer session. During the winter and spring 
semesters of school, following the summer sessions, students from 
Metropolitan Atlanta come to the colleges each Saturday for two 
hours of study in their area of greatest strength and attend on 
Sunday once per month a great ideas seminar. Students from be¬ 
yond the Metropolitan Atlanta area participate in the Seminar 
by means of a study guide and questions which when answered, 
they return by correspondence. The economic factor is not a 
basis for entry into this program. 
The second program, the Morehouse College Pre-College 
Program is designed for two hundred 12th grade high school 
students from Atlanta, who intend to enter college in September 
of the year in which they graduate. The pressing purpose of 
this program is to acquaint these students with mathematics and 
English as vehicle subjects. Students will be instructed and 
guided in how to approach, identify and work with intellectual 
concepts and problems. This program also has a summer phase of 
eight weeks and a series of Saturday classes of four hours during 
the guidance of Educational Services, Incorporated}of Watertown, 
Massachusetts and is supported by the U.S. Office of Economic 
Opportunity through Economic Opportunity, Atlanta, Incorporated. 
Special consideration is given to students from low income 
families. 
In the third program, The Sloan Project, designed for 
students of impoverished backgrounds who, without assistance, 
would not go to college, the emphasis is upon salvaging boys 
from the 11th and 12th grades. Boys and girls enter the other 
two programs. Several institutions, Fisk, Hampton, Knoxville, 
Morehouse, and Talledega, are under commitment to enroll the 
students upon completion of the training. The program entails 
eight weeks of intensive summer study with remedial assistance 
in reading, speech difficulties in English and Mathematics. 
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The eleventh graders return to training on completion of the 
twelfth grade in high school to which they return after the 
first summer in the program. As in the first project, students 
enter this program from beyond the confines of Metropolitan 
Atlanta. 
All three of the programs carry a cultural and recreational 
phase stressing the fine arts and physical development as com¬ 
plementary to intellectual development. 
Thus, the three programs, acceleration by intensification, 
instruction and guidance in the manipulation of concepts and 
problems, and salvage of potential dropouts through intensive 
summer study and remedial assistance, are continuously gathering 
data on the students for testing the basic assumption. The per¬ 
formance of the students in college will provide the eventual 
test of the hypothesis.^ 
Present demonstrations such as those mentioned at Morehouse 
College are reaching a small percentage of those who need help. 
Although such efforts are in process all over the country in numerous 
colleges, the fact remains that the majority of our young people are 
not being helped. A central theme seemingly prevails over all others, 
the most effective solution to the problem of poverty culture is that 
of classroom education, be it academic or vocational. P. L. Edgecomb 
states it as a challenge to educators: 
We should not be satisfied until every teacher in every 
classroom has contributed some practical solution to this 
challenge. We must sell education to the poverty culture as 
vigorously as the automobile industry attempts to sell the 
general public on having two cars in every garage. Every 
resource must be used to emotionally, socially, and educa¬ 
tionally reach out to these young people. 
Contemporary society cannot afford to ignore these youths, 
who have rejected past and present educational approaches.2 
^Mary Ellen Perkins, "Morehouse College: Exploration of an Idea," 
Georgia Teacher Education Mews Bulletin, XIII (April, 1966). 
2 
P. L. Edgecomb, "The Poverty Culture: A Challenge to Educators," 
The Clearing House, XLI (April, 1967), p. 469. 
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Edgecomb points out peculiar, ironic and dangerous situations 
in modern America. He writes: 
Undereducated youth are a greater problem today than the 
past because the educational demands of industry are increasing 
every year. We are witnessing unemployment and stilled man¬ 
power shortages at the same time. The President's Task Force 
on Manpower Conservation estimated that one-third of the 18 
year-old men would be rejected for induction into the armed 
forces because of failure to meet the minimum requirements on 
medical or mental examinations. Recent riots in some of our 
cities are further evidence of the frustration of the poverty 
culture 
Whether in their sexual lives, military lives or social amenities, 
educational development seems to be an ever present force. Indeed, the 
educators do have a choice--a choice of providing undereducated youth 
with employable stills or feeding them on the unemployment rolls. So, 
we share in their economic disaster. 
Edgecomb elaborated dramatically on the tragic consequences of 
the clash of values of the students of the poverty culture and those 
of the majority as controlled by the middle class teacher; con¬ 
sequently, having had all that he holds important downgraded, the 
youth responds negatively and often with increased resistance to change. 
Thus, you have a rebel on hand and ultimately, too often at a fantastic 
rate--a drop-out or better yet--a "pushed-out. 
The above tragic encounter of wasted human resource multiplied 
by hundreds of classrooms across the nation, has its adverse affect on 
the teacher as well. This is particularly true of the young teacher 
just out of college, mentally full of theories and ideals. When he 
1 
Ibid., p. 468, Edgecomb derived this information from the U.S. 
President's Task Force on Education "One-Third of a Nation," A Report 
of Young Men Found Unqualified for Military Service, Government Print- 
ing Office, Washington, D. C. (January, 1964). 
p 
Ibid., p. 470. 
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is confronted with the devastating affect of cultural deprivity and its 
frustrations, one should not be surprised to find a new type of drop¬ 
out- -the young teachers. As H. W. Schooling wrote: 
In the past, unfortunately, teacher preparing institu¬ 
tions have done little to prepare teachers for the exacting 
demands for successful teaching in a slum area school. Often 
administrators are not aware of the modifications that must be 
made in the traditional organizational patterns of educational 
programs if disadvantaged children are to profit from the 
educational experience provided for them.-*- 
One would be inclined to question the importance of the teacher 
in our everyday socio-economic order when we seemingly appear indif¬ 
ferent to the educational disaster of our youth who too often cannot 
read and the large percentage of drop-outs. These youths are the 
victims of environmental deprivation and the inadequacy of our public 
educational system. In spite of this, it is important to realize that 
the most important phase of education is the inter-action of the teacher 
and the student. 
It is not enough to place a person in charge of a group of 
students although that person may be certified to teach. Rather, there 
is a certain kind of person that the teacher ought to be, if the poverty 
candidates are to be eventually salvaged to the fullest extent. 
More superior teachers are needed for our poverty candi¬ 
dates. Industry usually utilizes its best talents in the solu¬ 
tion of its most difficult problems. Education is challenged 
to channel the energies of its best teachers to reduce the 
present waste of human resources. Successful teachers must be 
able to reach back into the experiences of their students' socio¬ 
economic environment. The youths who are oriented toward daily 
or weekly concrete goals need concrete rewards for achievement. 
Herbert W. Schooling, "Educating the Disadvantaged--Society's 
Most Urgent Need," North Central Association Quarterly, XLI (Winter, 
1967), p. 238. 
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An understanding and appreciation of the life styles of 
poverty is essential before the student can be reached emo¬ 
tionally. 
Creative, stimulating, and unusual curriculum approaches 
should replace some of the present boring review courses. We 
didn't orbit a space ship vehicle by remodeling a Stanley 
Steamer; these students need greater challenges than remodeled 
or watered-down college preparatory courses. 
Functional goals from the poverty culture must be integrated 
with learning activities. The activities must be realistic and 
have recognizable values to the students.^- 
An attitude and an approach that the teacher of the "poor" could 
adopt might be that of Lawana Trout. Her quotation from President 
Kennedy is not to be taken lightly or those we fail to teach become 
our social dynamite. 
President Kennedy: "Those who make peaceful revolution 
impossible will make violent revolution inevitable." I 
wanted to evoke a peaceful revolution in my classroom--a 
revolution in thinking. I ignored IQ scores and observed 
student performance. I forgot reading grade levels and searched 
for selections that spoke to the stud.ents. I was unconcerned 
about haircuts and dress styles, but I did care about what 
students thought and how they felt. At times, I became a 
student, and each student became a teacher. I lost books, 
but I did not lose students.^ 
Ed Powell writes of the National Teacher Corps at Heinold Junior 
High School in Cincinnati, Ohio as that particular segment of the NTC 'vidch 
set out with the purpose in mind to learn to work with the deep-seated 
problems of poverty's children. In the process: 
They learned to respect the students for their ability 
to get along in spite of impossible home conditions. They 
learn that authoritarianism is a sorry substitute for good 
teaching. They now know that kids who live in slums have 
Edgecqgb, op. cit., p. 470. 
2 
Lawana Trout, "We Ain't Unteachable . . . Just Unteached," 
National Education Association Journal, LVI (April, 1967), p. 24. 
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their own style of learning which requires action and 
motion and personal involvement on the part of the student. 
And finally, they have learned that children of poverty are 
the final test of a good teacher, that these lack the inner 
security and patience to subsidize poor teaching with quiet 
compliance.! 
The foundation of our democratic ideal is the worth of each 
individual as a constructive participant in the normal routine of life. 
It is of paramount concern that he feels that he is and becomes a full- 
fledged participating member of the community. One-third o:f our 
population does not qualify. This is not only a drain on society but 
this waste of human resource is dangerous and a national tragedy. 
Education appears to be the answer. Edgecomb's socio-educational 
challenge is: 
The great waste of human talent and the burden on our 
society should be reduced by aggressive educational action. 
The true value of the Job Corps and other remedial demonstra¬ 
tion projects that are conducted outside of our established 
educational system have yet to be determined. 
There is no single cure-all to the problem. We must not 
be content, however, with our successes. Our present challenge 
is to help those who have rejected our public schools. We 
must help them attain the necessary basic education which in¬ 
cludes citizenship and the cultural and technical skills needed 
to become productive citizens. We must aggressively sell 
’equal opportunity for all' to those who lack the equal 
opportunity.^ 
It is good to read that well informed men like Herbert W. 
Schooling, Dean of Faculties at the University of Missouri thinks that 
there is a wide spread concern in high places about the poverty problem. 
He writes: 
Ed Powell, "They Came to Help," National Association of Secondary 
Schools Principal Bulletin, LI (March, 1967), p. 86. 
Edgecomb, op. cit., pp. 470-471. 
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We are becoming increasingly aware of the consequences 
of our failure to male one-third of our population contribut¬ 
ing members of a free society. Thus, it is not surprising 
that many thoughtful leaders in today's society recognize that 
the proper education of the disadvantaged is perhaps society's 
most urgent need.l 
Nevertheless, in spite of all this national attention given to 
culturally and educationally deprived, one almost crude or insensitive 
question remains to be answered and in all innocence--are the problems 
of the disadvantaged really new? The answer may well be an indictment 
on our affluent religo-democratic nation. George W. Henke, teacher 
at Harry E. Wood High School, Indianapolis, Indiana answers that 
question in an article of the same title. 
The problem of the disadvantaged are not new. They have 
existed since education became an organized function of society. 
We have spent enough time identifying and analyzing the dis¬ 
advantaged youngsters. Let's get on with the task of educating 
them.^ 
Of course, we are aware of the tremendous odds against the school 
and the church which the home possesses. George Henke states: 
The most significant factors affecting these children, 
as most other children, are the family and home environment. 
The experiences gained in the home are the most influential 
forces shaping the characteristics of a child. Other important 
agencies of our society such as school and church can take a 
secondary or supporting position in the development of children 
as worthy citizens.3 
However, as secondary as the role may be, the educator still has 
the responsibility of elevating the youths. 
The problem of American public education is to learn 
^Schooling, op. cit., p. 237. 
O 
George W. Henke, 'Are the Problems of the Disadvantaged Really 
New?" Clearing House, XLI (January, 1967), p. 273. 
3Ibid., p. 274. 
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to motivate low-status children with socially adaptive anxiety 
and to convince them of the reality of the rewards at the end 
of the climb.1 
The values of the youths of the culturally disadvantaged tendto 
be those that yield immediate and concrete rewards. As detrimental as 
this reality is in the end--education is not a value in the environ¬ 
ment of the disadvantaged youths. 
Through identification a child tends to absorb the values that 
prevail in his own milieu, primarily those of his immediate 
family, secondarily those of the wider environment in which he 
lives. High school graduation is the minimal educational stand¬ 
ard for most people in the United States. But certain segments 
of the population--sometimes particular families and occasionally 
a broader socio-economic grouping--do not hold such an educa¬ 
tional standard. 
As our culture is constituted today with effective parti¬ 
cipation in the culture usually restricted to educated people, 
a person with limited schooling has less opportunity, even 
though he may be naturally well endowed. The community and 
the nation lose his potential contribution. He, himself, 
loses, too, by being cut off from opportunities, not only in 
a material sense but in terms of meaningful and creative 
living.^ 
In the process of educating the culturally disadvantaged, several 
issues have evolved that must be settled, if the deprived youth is 
helped on the national scale. According to Bernard A. Kaplan, these 
issues are: (1) Who are the disadvantaged and how are they identified? 
(2) Are the programs for the disadvantaged just another method of main¬ 
taining defacto segregation? (3) Should programs for the disadvantaged 
"benjamin S. Bloom, Allison Davis and Robert Hess, Compensatory 
Education for Cultural Deprivation (New York: Holt Rinehart and Winston, 
Inc., 1965)? P- 101. 
2 
Solomon 0. Lichter, Elsie B. Rapien, Frances M. Seibert and 
Morris A. Sklansky, M. D., The Drop-Outs (New York: The Free Press of 
Glencoe, 1962), pp. 50-51. 
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concentrate on one specific grade level, e.g., the elementary grades? 
(4) Do programs for the disadvantaged require foundation funds or out¬ 
side financial support? (5) Is additional money all that’s needed to 
launch a successful program? (6) Is there a standard type of school 
program for the disadvantaged that a community can adopt? (7) Are 
programs for the disadvantaged unduly influenced by the "Hawthorne 
Effect?" (8) Do programs for the disadvantaged overlook or minimize 
the attributes of the culture of these children and their families?-^- 
Summary of Related Literature 
The main themes of the literature seemed to have been that: 
1. The three objectives of the Morehouse-Sloan Program are 
acceleration, orientation and remediation. 
2. The poverty culture consists of poverty with all its innate 
deprivation of the human spirit, under-education and un¬ 
employment . 
3. The clash of "poverty-values" and "middle-class values" 
has tremendously hampered the needed understanding and 
communication between these two segments of society. 
4. The culture deprived area of our society constitutes the 
most urgent problem of America—a waste of human resources. 
5. Some of the chief issues are: adequate remedial social 
programs--governmental and private, a re-evaluation of 
traditional educational practices, the actual involvement 
of human renewal as well as urban renewal and whether or 
not the nation has the "will" to alleviate or remedy the 
poverty plight--it has the means. 
John Curtis Gowan and George D. Demos, The Disadvantaged and 
Potential Drop-out (Springfield, Mass.: Charles C. Thomas Company, 
1966), pp. 43-53. 
CHAPTER II 
PRESENTATION AND ANALYSIS OF DATA 
Organization and Treatment of Data 
This chapter presents the basic data on test scores, percen¬ 
tiles, evaluations and prognosis on the scholastic and other factors 
of performance for the twenty-seven (2?) students enrolled in the 
Morehouse-Sloan Opportunity Awards Program, Atlanta, Georgia, during 
the summers of I96I+-I966. All of the twenty-seven (27) students 
were males. The twenty-seven (27) students were divided into two 
groups. Group I consisted of fifteen (15) male students who 
commenced their study in the Program during the summer of 1964 and 
finished at the end of the summer of 1965. Group II consisted of 
twelve (12) male students who commenced their study in the Program 
during the summer of 1965 and terminated the process at the end of 
summer 1966. Each member of both groups was or was not recommended 
for college, depending on his success in the Morehouse-Sloan Oppor¬ 
tunity Awards Program, whereupon a full college scholarship was 
granted to him by the Sloan Foundation. The quantative measures of 
the data are presented in a series of twenty-two (22) tables. Group 
I comprised Tables one (1) through ten (10). Group II comprised 
Tables eleven (ll) through twenty-two (22). As for the tables: 
A. Nine tables give the statistical results of the students' 
performance on standardized tests. Both groups were given 
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the same tests except in Group I for whose members no test 
data for the School, College and Ability Test, and the 
Cooperative English Expression Test were recorded. The 
nine tests are: 
1. Nelson-Denny Reading Test (B) 
2. Kelly-Greene Reading Comprehension Test (AM) 
3. Greene-Stapp Language Ability Test (BM) 
4. Blyth Second Year Algebra Test (BM) 
5. Iowa Reading Test (Percentiles only) 
6. Davis Reading Test (Percentile only) 
7. Brown-Holtzman Study Skills, Habits and Attitude 
Survey Test (Percentiles only) 
8. School, College and Ability Test 
9. Cooperative English Expression Test (Converted) 
B. An Over-all Summary Table gives final results of the 
pretests, post-tests and the per cent of improvement 
C. An Evaluation Table for each group covering all areas of 
subject-matter and activities within the Program, they 
are: 
1. English 8. Participation 
2. Mathematics 9- Attitude 
3- Reading 10. Interest 
4. Speech 11. Assignment 
5- Attendance 12. General Progress 
6. Effort 13- Social Traits 
7. Quality of Work 14. College Recommendation 
Each area of subject-matter and activity was evaluated on a 
scale of 4 to 1; that is, 4 has a value of Excellent, 3 
rated as Good, 2 rated as Fair, and 1 rated as Poor. The 
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area of College Recommendation was scaled to Yes and No. 
D. The Prognostic Table has three variables: 
1. Summation from boy's personal records and anecdotes 
2. Summation of Social Traits by boy's counselor 
3. Summation of instructors' final criticisms and 
recommendations for college for each student. 
TABLE 1 
NELSON-DENNY READING TEST (B) RAW SCORES AND PERCENTILES ON THE INITIAL 
AND FINAL TESTINGS ADMINISTERED JUNE 12 AND AUGUST 4, 1965 
Scores 
Subject 






Score- -%-tile Score-%• •tile Score- -%-tile Score-%- -tile 
BK 43 83 52 85 46 86 54 87 
BB 36 65 56 90 38 71 58 93 
CL 15 10 12 3 l6 11 24 16 
DHE 50 92 42 64 52 93 46 74 
FO 14 8 32 39 17 14 38 54 
GH 38 71 4o 59 4o 75 42 64 
HI 9 2 6 -l 16 11 16 7 
HL 33 60 30 37 35 64 34 44 
McL 23 29 32 39 34 6l 52 84 
McFA 54 95 4o 59 58 95 48 78 
McA 22 26 28 29 31 53 38 54 
PN 34 61 4o 59 51 92 52 84 
RE 20 20 38 54 31 53 44 70 
SW 45 84 45 73 49 90 48 78 
WH 26 4l 32 39 4l 78 26 24 
The data on the raw scores on the vocabulary and comprehension 
components of the Nelson-Denny Reading Test as obtained by the 15 
Morehouse-Sloan Opportunity Awards students are presented in Table 1. 
For the fifteen students the scores on the vocabulary test 
ranged from 9 or the second percentile to 54 or the 95th percentile. 
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Other ranking scores and their percentile indices ranked as follows: 
1 or 6.67 Der cent with the score of 9 or the second percentile, 1 
or 6.67 per cent with the score of 14 or the 8th percentile, 1 or 6.67 
per cent with the score of 15 or the 10th percentile, 1 or 6.67 oer 
cent with the score of 20 or the 20th percentile, 1 or 6.67 per cent 
with the score of 22 or the 26th percentile, 1 or 6.67 per cent with 
the score of 23 or the 29th percentile, 1 or 6.67 per cent with the 
score of 26 or the 4lst percentile, 1 or 6.67 per cent with the score 
of 33 OP the 60th percentile, 1 or 6.67 per cent with the score of 34 
or the 6lst percentile, 1 or 6.67 per cent with the score of 36 or 
the 65th percentile, 1 or 6.67 per cent with the score of 38 or the 
71st percentile, 1 or 6.67 per cent with the score of 43 or the 83rd 
percentile, 1 or 6.67 per cent with the score of 45 or the 84th per¬ 
centile, 1 or 6.67 per cent with the score of 50 or the 92nd percentile, 
and 1 or 6.67 per cent with the score of 54 or the 95th percentile. 
For the fifteen students (Pre-test), the scores on the com¬ 
prehension test rànged from 6 or the first percentile to 56 or the 
90th percentile. Other ranking scores and their percentile indices ranked 
as follows: 1 or 6.67 per cent with a score of 6 or minus the first 
percentile, 1 or 6.67 per cent with a score of 12 or the 3rd precentile, 
1 or 6.67 per cent with a score of 28 or the 29th percentile, 1 or 6.67 
per cent with a score of 30 or the 37th percentile, 3 or 20.50 per cent 
with a score of 32 or the 39th percentile, 1 or 6.67 per cent with a 
score of 38 or the 54th percentile, 3 or 20.50 per cent with a score 
of 40 or the 59th percentile, 1 or 6.67 per cent with a score of 42 
or the 64th percentile, 1 or 6.67 per cent with a score of 45 or the 
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73rd percentile, 1 or 6.67 per cent with a score of 52 or the 85th 
percentile and 1 or 6.67 per cent with a score of 56 or the 90th 
percentile. 
Post Test, August, 4, 1965 
For the 15 students the scores on the vocabulary test ranged 
from l6 or the 11th percentile to 58 or the 95th percentile. Other 
ranking scores and their percentile indices ranked as follows: 2 or 
13.34 per cent with a score of l6 or the 11th percentile, 1 or 6.67 
per cent with a score of 17 or the l4th percentile, 2 or 13.34 per 
cent with a score of the 53rd percentile, 1 or 6.67 per cent with 
a score of 34 or the 6lst percentile, 1 or 6.67 per cent with a score 
of 35 or the 64th percentile, 1 or 6.67 per cent with a score of 38 or 
the 71st percentile, 1 or 6.67 per cent with a score of 40 or the 75th 
percentile, 1 or 6.67 per cent with a score of 4l or the 78th per¬ 
centile, 1 or 6.67 per cent with a score of 46 or the 86th percentile, 
1 or 6.67 per cent with a score of 49 or the 90th percentile, 1 or 
6.67 per cent with a score of 51 or the 92nd Dercentile, 1 or 6.67 per 
cent with a score of 52 or the 93rd percentile and 1 or 6.67 oer cent 
with a score of 58 or the 95th percentile. 
For the 15 students the scores on the comprehension test 
ranged from l6 or the 7th percentile to 58 or the 93rd percentile. 
Other ranking scores and their percentile indices ranked as follows: 
1 or 6.67 per cent with a score of l6 or the 7th percentile, 1 or 6.67 
per cent with a score of 24 or the l6th percentile, 1 or 6.67 per cent 
with a score of 26 or the 24th percentile, 1 or 6.67 per cent with a 
score of 39 or the 44th percentile, 2 or 13-34 per cent with a score 
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of 38 or the 54th percentile, 1 or 6.67 per cent with a score of 42 or 
the 64th percentile, 1 or 6.67 per cent with a score of 44 or the 70th 
percentile, 1 or 6.67 per cent with a score of 46 or the 74th per¬ 
centile, 2 or 13-34 per cent with a score of 48 or the 78th percentile, 
2 or 13-34 per cent with a score of 52 or the 84th percentile, 1 or 
6.67 per cent with a score of 54 or the 87th percentile, and 1 or 6.67 
per cent with a score of 58 or the 93rd percentile. 
The data on the raw scores on the Test-1 paragraph comprehen¬ 
sion, Test-2 directed reading and Test-3 retention of details components 
of the Kelly-Greene Reading Comprehension Test as obtained by the 15 
Morehouse-Sloan Opportunity Awards students are presented in Table 2, 
page 29. 
Pretest, June 12, 1965 
For the 15 students the scores on the Test-1, Paragraph Com¬ 
prehension ranged from 32 or the 5th percentile to 84 or the 95th 
percentile. Other ranking scores and their percentile indices ranked 
as follows: 1 or 6.67 per cent with a score of 32 of the 5th percentile, 
1 or 6.67 per cent with a score of 36 or the 5th percentile, 1 or 6.67 
per cent with a score of 50 or the 20th percentile, 1 or 6.67 per cent 
with a score of 54 or the 25th percentile, 1 or 6.67 per cent with a 
score of 64 or the 4oth percentile, 2 or 13-34 per cent with a score 
of 70 or the 65th percentile, 1 or 6.67 per cent with a score of 74 or 
the 74th percentile, 2 or 13-34 per cent with a score of 76 or the 80th 
percentile, 2 or 13-34 per cent with a score of 78 or the 80th per¬ 




DISTRIBUTION OF TETE SCORES AND PERCENTILES ON THE KELLY-GREENE READING COMPREHENSION TEST (AM) AT THE INITIAL AND FINAL TEST AS INDICATED 





















Scores Percentile Scores Percentile Scores Percentile Scores Percentile Scores Percentile Scores Percentile 
BK 78 80 69 88 56 80 76 75 69 85 66 97 
BB 81+ 95 58 1+5 56 80 82 90 66 70 51+ 75 
CL 36 5 2k 1 20 1 5k 20 31 3 32 8 
DHE 7k 75 57 l+o 50 6o 78 80 61+ 65 51+ 75 
FO 6k l+o 62 6o k6 l+o 70 65 59 1+5 5o 60 
GH 78 8o 67 75 6k 97 82 90 62 55 58 85 
HI 32 5 22 l 2k 1 1+8 15 37 12 21+ 3 
HL 8k 95 53 30 kd 5o 81+ 95 71 95 62 95 
Me CL 50 20 6k 65 k6 l+o 72 70 67 65 56 80 
McFA 81+ 95 6k 65 52 70 78 80 6 9 85 6o 90 
MCA 5k 25 63 6o 5k 75 61+ 1+0 66 70 1+1+ 35 
PN 70 65 68 8o 56 80 80 85 69 80 6o 90 
RE 76 80 63 6o 5o 60 76 75 67 75 56 80 
SW 76 8o 53 30 1+8 5o 81+ 95 1+7 20 56 80 
WH 70 65 5k 30 6o 90 66 5o 61 5o 62 95 
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For the 15 students the scores on Test-2 Directed Reading 
ranged from 22 or the 1st percentile to 68 or the 88th percentile. 
Other ranking scores and their percentile indices ranked as follows: 
1 or 6.67 per cent with a score of 22 or the 1st percentile, 1 or 
6.67 per cent with a score of 24 or the 1st percentile, 2 or 13-3^ 
per cent with a score of 53 or the 30th percentile, 1 or 6.67 per cent 
with a score of 54 or the 30th percentile, 1 or 6.67 per cent with a 
score of 57 or the 4oth percentile, 1 or 6.67 per cent with a score of 
58 or the 45th percentile, 1 or 6.67 per cent with a score of 62 or 
the 60th percentile, 2 or 13*34 per cent with a score of 63 or the 
60th percentile, 2 or 13-3^ per cent with a score of 64 or the 65th 
percentile, 1 or 6.67 per cent with a score of 67 or the 75th per¬ 
centile, 1 or 6.67 per cent with a score of 68 or the 80th percentile, 
and 1 or 6.67 per cent with a score of 69 or the 88th percentile. 
For the 15 students the scores on Test-3 Retention of Details 
ranged from 20 or the 1st percentile to 64 or the 97th percentile. 
Other ranking scores and their percentile indices were as follows: 
1 or 6.67 per cent with a score of 20 or the 1st percentile, 1 or 
6.67 per cent with a score of 24 or the 1st percentile, 2 or 13*3^ 
per cent with a score of 46 or the 40th percentile, 2 or 13*34 per 
cent with a score of 48 or the 50th percentile, 2 or 13*34 per cent 
with a score of 50 or the 60th percentile, 2 or 13*34 per cent with 
a score of 52 or the 70th percentile, 1 or 6.67 per cent with a 
score of 54 or the 75th percentile, 3 or 20.00 per cent with a score 
of 56 or the 80th percentile, 1 or 6.67 per cent with a score of 60 
or the 90th percentile, and 1 or 6.67 per cent with a score of 64 or 
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the 97th percentile. 
Post-Test, August 4, 1965 
For the 15 students the scores on Test-1 Paragraph Compre¬ 
hension ranged from 48 or the 15th percentile to 84 or the 95th 
percentile. Other ranking scores and their percentile indices ranked 
as follows: 1 or 6.67 per cent with a score of 48 or the 15th per¬ 
centile, 1 or 6.67 per cent with a score of 54 or the 20th percentile, 
1 or 6.67 per cent with a score of 64 or the 4oth percentile, 1 or 
6.67 per cent with a score of 66 or the 50th percentile, 1 or 6.67 
per cent with a score of 70 or the 65th percentile, 1 or 6.67 per 
cent with a score of 72 or the 70th percentile, 2 or 13-34 per cent 
with a score of 76 or the 75th percentile, 2 or 13-34 per cent with 
a score of 78 or the 80th percentile, 1 or 6.67 per cent with a 
score of 80 or the 85th percentile, 2 or 13-34 per cent with a score 
of 82 or the 90th percentile and 2 or 13-34 per cent with a score of 
84 or the 95th percentile. 
For the 15 students the scores on Test-2 Directed Reading 
ranged from 31 or the 3rd percentile to 71 or the 95th percentile. 
Other ranking scores and their percentile indices ranked as follows: 
1 or 6.67 per cent with a score of 31 or the 3rd percentile, 1 or 
6.67 oer cent with a score of 37 or the 12th percentile, 1 or 6.67 
per cent with a score of 47 or the 20th percentile, 1 or 6.67 ner 
cent with a score of 59 or the 45th percentile, 1 or 6.67 per cent 
with a score of 6l or the 50th percentile, 1 or 6.67 per cent with 
a score of 62 or the 55th percentile, 1 or 6.67 Der cent with a score 
of 64 or the 65th percentile, 2 or 13-34 per cent with a score of 66 
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or the 70th percentile, 2 or 13-3^ per cent with a score of 67 or the 
75th percentile, 3 or 20.00 per cent with a score of 69 or the 85th 
percentile, and 1 or 6.67 per cent with a score of 71 or the 95th 
percentile. 
For the 15 students the scores on Test-3 Retention of Details 
ranged from 24 or the 3rd percentile to 66 or the 97th percentile. 
Other ranking scores and their percentile indices ranked as follows: 
1 or 6.67 per cent with a score of 24 or the 3rd percentile, 1 or 
6.67 per cent with a score of 32 or the 8th percentile, 1 or 6.67 
per cent with a score of 44 or the 35th percentile, 1 or 6.67 per 
cent with a score of 50 or the 60th percentile, 2 or 13*3^ per cent 
with a score of 54 or the 75th percentile, 3 or 20.00 per cent with 
a score of 56 or the 80th percentile, 1 or 6.67 per cent with a score 
of 58 or the 85th percentile, 2 or 13-34 per cent with a score of 60 
or the 90th percentile, 2 or 13-34 per cent with a score of 62 or 
the 95th percentile, and 1 or 6.67 per cent with a score of 66 or 
the 97th percentile. 
The data on the raw scores on the capitalization, spelling, 
punctuation, usage, and sentence structure components of the Greene- 
Stapp Language Ability Test as obtained by the 15 Morehouse-Sloan 
Opportunity Awards students are presented in Table 3» page 33- 
Pre-test, June 12, 1965 
For the 15 students the scores on the Capitalization Test 
ranged from 10 or the 4th percentile to 32 or the 95th percentile. 
Other ranking scores and their percentile indices ranked as follows: 
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TABLE 3 
DISTRIBUTION OF THE SCORES AND PERCENTILES ON THE GREENE-STAPP LANGUAGE ABILITY TEST (BM) AT THE INITIAL AND FINAL TEST AS INDICATED 
FOR THE TWENTY-SEVEN MOREHOUSE-SLOAN OPPORTUNITY AWARDS PROGRAM STUDENTS, MOREHOUSE COLLEGE, ATLANTA, GEORGIA, FOR THE SUMMER OF 
1965 









Spelling Punctuation Usage Sentence 
Structure 
fication 
Score-^-tile Score-$- ■tile Score-$-tile Score-^-tile Score-^-tile Score-$- ■tile Score-^-tile Score-$-tile Score-$-tile Score-^-tile 
BK 20 32 18 28 31 35 39 80 31 90 28 75 33 75 39 80 1+3 90 29 80 
BB 32 95 3h 75 1+5 95 1+8 97 33 95 32 95 35 80 1+6 97 1+8 97 32 95 
CL 12 6 lh 20 21 8 17 10 7 1 13 10 18 25 22 10 26 1+5 11 5 
DHE 22 1+0 37 85 3h 55 29 59 27 75 27 70 33 75 l+o 80 1+3 90 28 80 
FO 21 35 20 35 26 18 19 18 22 50 20 30 18 25 3l+ 50 28 50 18 30 
GH 30 90 h3 97 1+6 97 1+6 95 35 97 30 90 1+3 97 1+7 97 1+8 97 35 97 
HI 10 1+ l 1 21 8 19 18 9 3 13 10 8 5 28 25 16 5 6 3 
HL 29 80 h3 97 37 65 29 59 25 70 32 95 1+5 97 1+2 90 38 80 29 80 
Me CL 25 6o 33 75 32 l+o 25 1+0 22 50 28 75 35 80 38 70 36 75 25 70 
McFA 29 80 111 95 1+0 80 36 75 33 95 31 90 30 70 1+8 97 1+8 97 29 80 
MCA 22 1+0 36 80 29 30 21 25 17 25 22 l+o 30 70 111 80 30 60 22 50 
PN 26 70 ho 93 3l+ 55 33 70 20 1+0 29 80 37 85 38 70 36 75 28 80 
RE 25 60 31 70 35 60 30 60 26 75 27 70 27 60 l+o 80 39 80 29 80 
SW 22 hO 20 35 33 5o 21+ 1+0 21 1+0 21 35 1 l 28 25 36 75 27 75 
WH 23 5o 28 60 26 18 21 25 18 30 21+ 60 3l+ 75 32 1+0 38 80 21 1+5 
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1 or 6.67 per cent with a score of 10 or 4th percentile, 1 or 6.67 per 
cent with a score of 12 or the 6th percentile, 1 or 6.67 per cent 
with a score of 20 or the 32nd. percentile, 1 or 6.67 per cent with a 
score of 21 or the 35th percentile, 3 or 20.00 per cent with a score 
of 22 or the 4oth percentile, 1 or 6.67 per cent with a score of 23 
or the 50th percentile, 2 or 13.34 per cent with a score of 25 or 
the 60th percentile, 1 or 6.67 per cent with a score of 26 or the 70th 
percentile, 2 or 13-34 per cent with a score of 29 or the 80th per¬ 
centile, 1 or 6.67 per cent with a score of 30 or the 90th percentile, 
and 1 or 6.67 per cent with a score of 32 or the 95th percentile. 
For the 15 students the scores on the Spelling Test ranged 
from 1 or the 1st percentile to 43 or the 97th percentile. Other 
ranking scores and their percentile indices ranked as follows: 1 or 
6.67 per cent with a score of 1 or the 1st percentile, 1 or 6.67 per 
cent with a score of 14 or the 20th percentile, 1 or 6.67 per cent with 
a score of 18 or the 28th percentile, 2 or 13-34 per cent with a score 
of 20 or the 35th percentile, 1 or 6.67 per cent with a score of 28 
or the 60th percentile, 1 or 6.67 per cent with a score of 31 or the 
70th percentile, 1 or 6.67 per cent with a score of 33 or the 75th 
percentile, 1 or 6.67 per cent with a score of 34 or the 75th per= 
centile, 1 or 6.67 per cent with a score of 36 or the 80th percentile, 
1 or 6.67 per cent with a score of 37 or the 85th percentile, 1 or 
6.67 per cent with a score of 40 or the 93rd percentile, 1 or 6.67 
per cent with a score of 4l or the 95th percentile, and 2 or 13-34 
per cent with a score of 43 or the 97th percentile. 
For the 15 students the scores on the Punctuation Test ranged 
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from 21 or the 8th percentile to 46 or the 97th percentile. Other rank¬ 
ing scores and their percentile indices ranked as follows: 2 or 13-34 
per cent with a score of 21 or the 8th percentile, 2 or 13.34 per cent 
with a score of 26 or the l8th percentile, 1 or 6.67 per cent with a 
score of 29 or the 30th percentile, 1 or 6.67 per cent with a score 
of 31 or the 35th percentile, 1 or 6.67 per cent with a score of 32 
or the 40th percentile, 1 or 6.67 per cent with a score of 33 or the 
50th percentile, 2 or 13.34 per cent with a score of 34 or the 55th 
percentile, 1 or 6.67 per cent with a score of 35 or the 60th per¬ 
centile, 1 or 6.67 per cent with a score of 37 or the 65th percentile, 
1 or 6.67 per cent with a score of 40 or the 80th percentile, 1 or 
6.67 per cent with a score of 45 or the 95th percentile, 1 or 6.67 per 
cent with a score of 46 or the 97th percentile. 
For the fifteen students the scores on the Usage Test ranged 
from 17 or the 10th percentile to 48 or the 97th percentile. Other 
ranking scores and their percentile indices ranked as follows: 1 or 
6.67 per cent with a score of 17 or the 10th percentile, 2 or 13.34 
per cent with a score of 19 or the 18th percentile, 2 or 13.34 per 
cent with a score of 21 or the 25th percentile, 1 or 6.67 per cent 
with a score of 24 or the 40th percentile, 1 or 6.67 per cent with 
a score of 25 or the 4oth percentile, 2 or 13-34 per cent with a score 
of 29 or the 59^h percentile, 1 or 6.67 per cent with a score of 30 
or the 60th percentile, 1 or 6.67 per cent with a score of 33 or the 
70th percentile, 1 or 6.67 per cent with a score of 36 or the 75th 
percentile, 1 or 6.67 per cent with a score of 39 or the 80th per¬ 
centile, 1 or 6.67 per cent with a score of 46 or the 95th percentile, 
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and. 1 or 6.67 per cent with a score of 48 or the 97th percentile. 
For the 15 students the scores on the Sentence Structure Test 
ranged from 7 or the 1st percentile to 35 or the 97th percentile. 
Other ranking scores and their percentile indices ranked as follows: 
1 or 6.67 per cent with a score of 7 or the 1st percentile, 1 or 6.67 
per cent with a score of 9 or the 3rd percentile, 1 or 6.67 per cent 
with a score of 17 or the 25th percentile, 1 or 6.65 per cent with a 
score of 18 or the 30th percentile, 1 or 6.67 per cent with a score of 
20 or the 40th percentile, 1 or 6.67 per cent with a score of 21 or 
the 40th percentile, 2 or 13*34 per cent with a score of 22 or the 
50th percentile, 1 or 6.67 per cent with a score of 25 or the 70th 
percentile, 1 or 6.67 per cent with a score of 26 or the 75th per¬ 
centile, 1 or 6.67 per cent with a score of 27 or the 75th percentile, 
1 or 6.67 per cent with a score of 31 or the 90th percentile, 2 or 
13.34 per cent with a score of 33 or the 95th percentile, and 1 or 
6.67 per cent with a score of 35 or the 97th percentile. 
Post-Test, August 4, 1965 
For the 15 students the scores on the Capitalization Test 
ranged from 13 or the 10th percentile to 32 or the 95th percentile. 
Other ranking scores and their percentile indices ranked as follows: 
2 or 13.34 per cent with a score of 13 or the 10th percentile, 1 or 
6.67 per cent with a score of 20 or the 30th percentile, 1 or 6.67 
per cent with a score of 21 or the 35th percentile, 1 or 6.67 per 
cent with a score of 22 or the 40th percentile, 1 or 6.67 per cent 
with a score of 24 or the 60th percentile, 2 or 13*34 per cent with 
a score of 27 or the 70th percentile, 2 or 13*34 per cent with a score 
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of 28 or the 75th percentile, 1 or 6.67 per cent with a score of 29 
or the 80th percentile, 1 or 6.67 per cent with a score of 30 or the 
90th percentile, 1 or 6.67 per cent with a score of 31 or the 90th 
percentile, and 1 or 6.67 per cent with a score of 32 or the 95th 
percentile. 
For the 15 students the scores on the Spelling Test ranged 
from 1 or the 1st percentile to 45 or the 97th percentile. Other 
ranking scores and their percentile indices ranked as follows: 1 
or 6.67 per cent with a score of 1 or the 1st percentile, 1 or 6.67 
per cent with a score of 8 or the 5th percentile, 2 or 13-34 per cent 
with a score of 18 or the 25th percentile, 1 or 6.67 per cent with a 
score of 27 or the 60th percentile, 2 or 13-34 per cent with a score 
of 30 or the 70th percentile, 2 or 6.67 per cent with a score of 33 
or the 75th percentile, 1 or 6.67 per cent with a score of 34 or the 
75th percentile, 2 or 13-34 per cent with a score of 35 or the 80th 
percentile, 1 or 6.67 per cent with a score of 37 or the 85th per¬ 
centile, 1 or 6.67 per cent with a score of 43 or the 97th percentile, 
and 1 or 6.67 per cent with a score of 45 or the 97th percentile. 
For the 15 students the scores on the Punctuation Test ranged 
from 22 or the 10th percentile to 48 or the 97th percentile. Other 
ranking scores and their percentile indices ranked as follows: 1 or 
6.67 per cent with a score of 22 or the 10th percentile, 2 or 13-34 
per cent with a score of 28 or the 25th percentile, 1 or 6.67 per 
cent with a score of 32 or the 40th percentile, 1 or 6.67 per cent 
with a score of 34 or the 50th percentile, 2 or 13-34 per cent with 
a score of 38 or the 70th percentile, 1 or 6.67 per cent with a score 
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of 39 or the 80th percentile, 2 or 13.3*+ per cent with a score of 40 
or the 80th percentile, 1 or 6.67 per cent with a score of 4l or the 
80th percentile, 1 or 6.67 per cent with a score of 42 or the 90th 
percentile, 1 or 6.67 per cent with a score of 46 or the 97th per¬ 
centile, 1 or 6.67 per cent with a score of 47 or the 97th percentile, 
and 1 or 6.67 per cent with a score of 48 or the 98th percentile. 
For the 15 students the scores on the Usage Test ranged from 
l6 or the 5th percentile to 48 or the 97th percentile. Other ranking 
scores and their percentile indices ranked as follows: 1 or 6.67 
per cent with a score of l6 or the 5th percentile, 1 or 6.67 per cent 
with a score of 26 or the 45th percentile, 1 or 6.67 per cent with a 
score of 28 or the 50th percentile, 1 or 6.67 per cent with a score of 
30 or the 60th percentile, 3 or 20.00 per cent with a score of 38 or 
the 75th percentile, 2 or 13-34 per cent with a score of 28 or the 
80th percentile, 1 or 6.67 per cent with a score of 39 or the 80th 
percentile, 2 or 13-34 per cent with a score of 43 or the 90th per¬ 
centile, and 3 or 20.00 per cent with a score of 48 or the 97th per¬ 
centile. 
For the 15 students the scores on the Sentence Structure Test 
ranged from 6 or the 3rd percentile to 35 or the 97th percentile. 
Other ranking scores and their percentile indices ranked as follows: 
1 or 6.67 per cent with a score of 6 or the 3rd percentile, 1 or 6.67 
per cent with a score of 11 or the 5th percentile, 1 or 6.67 per cent 
with a score of 18 or the 30th percentile, 1 or 6.67 per cent with a 
score of 21 or the 45th percentile, 1 or 6.67 per cent with a score 
of 22 or the 50th percentile, 1 or 6.67 per cent with a score of 25 
39 
or the 70th percentile, 1 or 6.67 per cent with a score of 27 or the 
75th percentile, 2 or 13.34 Per cent with a score of 28 or the 80th 
percentile, 4 or 26.68 per cent with a score of 29 or the 80th per¬ 
centile, 1 or 6.67 per cent with a score of 32 or the 95th percentile, 
and 1 or 6.67 per cent with a score of 35 or the 97th percentile. 
The data on the raw scores on the Blyth Second Year Algebra 
Test as obtained by the 15 Morehouse-Sloan Opportunity Awards students 
are presented in Table 4. 
TABLE 4 
BLYTH SECOND YEAR ALGEBRA TEST (BM) RAW SCORES AND PERCENTILES ON THE 
INITIAL AND FINAL TESTINGS ADMINISTERED JUNE 12 AND AUGUST 4, 1965 
Scores-Subject 
Pretest Post-Test 
Score Percentile Score Percentile 
BK 4l 87 46 90 
BB 42 88 49 95 
CL 11 3 9 1 
DHE 20 25 23 38 
FO 24 4o 23 38 
GH 43 89 -51 97 
HI 10 1 7 1- 
HL 15 12 26 47 
Me CL 18 20 46 90 
McFA 12 4 13 17 
MCA 21 30 28 55 
PN -5 l- 10 14 
RE 17 19 31 64 
SW 16 15 17 19 
WH 23 38 30 64 
Pre-test, June 12, 1965 
For the 15 students the scores on the Blyth Second Year Algebra 
Test (BM) ranged from 5 or the 1st percentile to 43 or the 89th per¬ 
centile. Other ranking scores and their percentile indices ranked 
4o 
as follows: 1 or 6.67 per cent with scores of 5 or the 1st percentile, 
1 or 6.67 per cent with a score of 10 or the 1st percentile, 1 or 6.67 
per cent with a score of 11 or the 3rd. percentile, 1 or 6.67 per cent 
with a score of 12 or the 4th percentile, 1 or 6.67 per cent with a 
score of 15 or the 12th percentile, 1 or 6.67 per cent with a score 
of 16 or the 15th percentile, 1 or 6.67 per cent with a score of 17 
or the 19th percentile, 1 or 6.67 per cent with a score of 18 or the 
20th percentile, 1 or 6.67 per cent with a score of 20 or the 25th 
percentile, 1 or 6.67 per cent with a score of 21 or the 30th per¬ 
centile, 1 or 6.67 per cent with a score of 23 or the 38th percentile, 
1 or 6.67 per cent with a score of 24 or the 4oth percentile, 1 or 
6.67 per cent with a score of 4l or the 87th percentile, 1 or 6.67 
per cent with a score of 42 or the 88th percentile, and 1 or 6.67 
per cent with a score of 43 or the 89th percentile. 
Post-Test, August 4, 1965 
For the 15 students the scores on the Blyth Second Year Algebra 
Test ranged from 7 or the one minus percentile to 51 or the 97th 
percentile. Other ranking scores and their percentile indices ranked 
as follows: one minus per cent with a score of 7 or the 1st percentile, 
1 or 6.67 per cent with a score of 9 or the 1st percentile, 1 or 6.67 
per cent with a score of 10 or the l4th percentile, 1 or 6.67 per cent 
with a score of 13 or the 17th percentile, 1 or 6.67 per cent with a 
score of 17 or the 19th percentile, 2 or 13*34 per cent with a score of 
23 or the 38th percentile, 1 or 6.67 per cent with a score of 26 or the 
47th percentile, 1 or 6.67 per cent with a score of 28 or the 55th per¬ 
centile, 1 or 6.67 per cent with a score of 30 or the 64th percentile, 
4l 
1 or 6.67 per cent with a score of 31 or the 64th percentile, 2 or 
13-34 per cent with a score of 46 or the ÿQth. percentile, 1 or 6.67 
per cent with a score of 49 or the 95th percentile, and 1 or 6.67 
per cent with a score of 51 or the 97th percentile. 
The data on the raw scores on the Iowa Reading Test as obtained 
by the l4 Morehouse-Sloan Opportunity Awards students are presented 
in Table 5, below. 
TABLE 5 
IOWA READING TEST PERCENTILES ON THE INITIAL AND FINAL 
TESTINGS ADMINISTERED JUNE 12 AND AUGUST 4, 1965 
Scores - Subject 
Pretest Post-Test 
Percentile (BM) Percentile (CM) 
BK -93 -88 
BB 37 70 
CL 24 37 
DHE 
FO 17 24 
GH 50 62 
HI -10 -6 
HL 37 57 
Me CL 54 59 
McFA 88 82 
MCA 54 52 
PN 42 62 
RE 31 86 
SW 45 70 
WH 37 37 
Pretest, June 12, 1965 
For the 14 students the performance on the Iowa Reading Test in 
terms of percentiles ranged from 10th percentile to the 93rd percentile. 
Other ranking percentile indices ranked as follows: 1 or 7*14 per cent 
at the 10th percentile, 1 or 7*14 per cent at the 17th percentile, 1 
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or 7.14 per cent at the 24th percentile, 1 or 7.14 per cent at the 31st 
percentile, 3 or 21.42 per cent at the 37th percentile, 1 or 7»l4 per 
cent at the 42nd percentile, 1 or 7*14 per cent at the 45th percentile, 
1 or 7.14 per cent at the 50th percentile, 2 or 14.28 per cent at the 
54th percentile, 1 or 7.14 per cent at the 88th percentile and 1 or 
7.14 per cent at the 93rd percentile. 
No ratings for one of the students were available. Thus, the 
computations were based on fourteen students' ratings of the fifteen 
in the group. 
For the l4 students the performance on the Iowa Reading Test 
in terms of percentiles ranged from the 6th percentile to the 88th 
percentile. Other ranking percentile indices ranked as follows: 1 
or 7.14 per cent at the 6th percentile, 1 or 7.14 per cent at the 
24th percentile, 2 or 14.28 per cent at the 37th percentile, 1 or 
7.14 per cent at the 52nd percentile, 1 or 7*14 per cent at the 57th 
percentile, 1 or 7*14 per cent at the 59th percentile, 2 or 14.28 
per cent at the 62nd percentile, 2 or 14.28 per cent at the 70th 
percentile, 1 or 7-l4 per cent at the 82nd percentile, 1 or 7.14 per 
cent at the 86th percentile and 1 or 7.14 per cent at the 88th per¬ 
centile. 
No ratings for one of the students were available. Thus, the 
computations were based on fourteen students’ ratings of the fifteen 
in the group. 
Results on the Davis Reading Test 
at the Initial and Final Testings 
Administered June 12 and August 
4, 1965 
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The data on the raw scores on the 1-A level and 1-A speed 
components of the Davis Reading Test as obtained by the 14 Morehouse- 
Sloan Opportunity Awards students are presented in Table 6. 
TABLE 6 
DAVIS READING TEST PERCENTILES ON THE INITIAL AND FINAL TESTING 
ADMINISTERED JUNE 12 AND AUGUST 4, 1965 
Pretest Percentile Post Test Percentile 
Scores-Subject 1-A Level 1-A Speed 1-B Level 1-B Speed 
BK -86 -82 78 87 
BB 37 32 63 82 
CL 
DHE 
49 48 63 43 
FO 12 7 12 26 
GH 4l 71 18 68 
HI -l -l -1 5 
HL 18 26 32 58 
Me CL 32 31 15 16 
McFA 63 63 59 87 
MCA 73 68 -81 68 
PN 37 74 72 79 
RE 67 63 18 -3 
SW 32 63 78 -91 
WH 6 5 3 3 
Pretest, June 12, 1965 
For the 14 students the performance on the 1-A Level Test in 
terms of percentiles ranged from the 1st percentile to the 86th per¬ 
centile. Other ranking percentile indices ranked as follows: 1 or 
7.14 per cent the 1st percentile, 1 or 7.14 per cent at the 6th per¬ 
centile, 1 or 7.14 per cent at the 12th percentile, 1 or 7.14 per 
cent at the l8th percentile, 2 or 14.28 per cent at the 32nd per¬ 
centile, 2 or 14.28 per cent at the 37th percentile, 1 or 7.14 per¬ 
cent at the 4lst percentile, 1 or 7.14 per cent at the 49th percentile, 
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1 or 7.14 per cent at the 63rd. percentile, 1 or 7.l4 per cent at the 
67th percentile, 1 or 7.14 per cent at the 73rd percentile, and 1 
or 7.14 per cent at the 86th percentile. 
No ratings for one of the students were available; therefore, 
the computations were based on fourteen students* ratings of the 
fifteen in the group. 
For the l4 students the performance on the 1-A Speed Test 
in terms of percentiles ranged from the 1st percentile to the 82nd 
percentile. Other ranking percentile indices ranked as follows: 1 or 
7.14 per cent at the 1st percentile, 1 or 7.14 per cent at the 5th 
percentile, 1 or 7.14 per cent at the 7th percentile, 1 or 7.l4 per 
cent at the 26th percentile, 1 or 7.14 per cent at the 31st per¬ 
centile, 1 or 7.14 per cent at the 32nd. percentile, 1 or 7*l4 per 
cent at the 48th percentile, 3 or 21.42 per cent at the 63rd per¬ 
centile, 1 or 7.14 per cent at the 68th percentile, 1 or 7.14 per 
cent at the 71st percentile, 1 or 7.14 per cent at the 74th percentile, 
and 1 or 7.14 per cent at the 82nd percentile. 
Post Test, August 4, 1965 
For the 14 students the performance on the 1-B Level Test in 
terms of percentiles ranged from the 1st percentile to the 8lst per¬ 
centiles. Other ranking percentile indices ranked as follows: 1 or 
7.14 per cent at the 1st percentile, 1 or 7.14 per cent at the 3rd 
percentile, 1 or 7-14 per cent at the 12th percentile, 1 or 7.14 per 
cent at the 15th percentile, 2 or 14.28 per cent at the l8th percentile, 
1 or 7.14 per cent at the 32nd percentile, 1 or 7.14 per cent at the 59th 
percentile, 2 or 14.28 per cent at the 63rd percentile, 1 or 7.14 per 
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cent at the 72nd percentile, 2 or 14.28 per cent at the 78th percentile 
and 1 or 7.14 per cent at the 8lst percentile. 
For the 14 students the performance on the 1-B Speed Test 
in terms of percentiles ranged from the 3rd percentile to the 91st 
percentile. Other ranking percentile indices ranked as follows: 2 
or 14.28 per cent at the 3rd percentile, 1 or 7.14 per cent at the 5th 
percentile, 1 or 7.14 per cent at the l6th percentile, 1 or 7.14 per 
cent at the 26th percentile, 1 or 7.14 per cent at the 43rd percentile, 
1 or 7.14 per cent at the 58th percentile, 2 or 14.28 per cent at the 
68th percentile, 1 or 7.14 per cent at the 79th percentile, 1 or 7.14 
per cent at the 82nd percentile, 2 or 14.28 per cent at the 87th 
percentile, and 1 or 7.14 per cent at the 91st percentile. 
Results on the Brown-Holtzman Study 
Skills, Habits and Attitude Survey at 
the Initial and Final Testings Administered 
June 12 and August 4, 1965 
The data on the raw scores on the Brown-Holtzman Study Skills, 
Habits and Attitude Survey as obtained by the 15 Morehouse-Sloan 
Opportunity Awards students are presented in Table 7» page 46. 
Pretest, June 12, 1965 
For the 14 students the performance on the Brown-Holtzman 
Study Skills, Habits and Attitude Survey test in terms of percentiles 
ranged from 10th to 90th percentile. Other ranking scores and their 
percentile indices ranked as follows: 1 or 7.14 per cent at the 10th 
percentile, 2 or 14.28 per cent at the 30th percentile, 4th or 28.57 
per cent at the 4oth percentile, 2 or 14.28 per cent at the 59th per¬ 
centile, 2 or 14.28 per cent at the 60th percentile, 2 or 14.28 per 
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TABLE 7 
BROWN-HOLTZMAN STUDY SKILLS, HABITS AND ATTIffUDE SURVEY PERCENTILES 
ON THE INITIAL AND FINAL TESTINGS ADMINISTERED JUNE 12 AND 
AUGUST 4, 1965 
Scores-Subject 
Pretest Post Test 
Percentile Percentile 
BK 80 95 
BB 60 70 
CL 4o 75 
DHE 
FO 4o 60 
GH 30 60 
HI 30 40 
HL 80 80 
Me CL 4o 30 
McFA 60 85 
MCA 90 90 
PN 59 95 
RE 59 95 
SW 10 60 
WH 4o 60 
cent at the 80th percentile, and 1 or 7*14 per cent at the 90th per¬ 
centile . 
Post Test, August 4, 1965 
For the 14 students the performance on the Brown-Holtzman Study- 
Shills, Habits and Attitude Survey test in terms of percentiles ranged 
from the 30th percentile to the 95th percentile. Other ranking 
percentile indices ranked as follows: 1 or 7.14 per cent at the 
30th percentile, 1 or 7.14 per cent at the 4oth percentile, 4 or 
28.57 per cent at the 60th percentile, 1 or 7.14 per cent at the 
70th percentile, 1 or 7.14 per cent at the 75th percentile, 1 or 
7.14 per cent at the 80th percentile, 1 or 7«l4 per cent at the 85th 
percentile, 1 or 7.14 per cent at the 90th percentile and 3 or 21.42 
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per cent at the 95th percentile. 
No ratings for one of the students were available; therefore, 
the computations were based on fourteen students’ ratings of the 
fifteen in the group. 
Summary of the Initial and Final Testings 
Administered June 12 and August 4, 1965 
(Group 1) 
The summary on the pretest and post test scores on the pre¬ 
ceding seven test data as obtained by the 15 Morehouse-Sloan Opportunity 
Awards students is presented in Table 8, page 48. 
Table 1 
In summary, the scores on the vocabulary area of the test 
ranged from 747 or 49.80 per cent on the pretest to 947 or 63.13 per 
cent on the post test; reflecting, therefore, a 13-33 per cent im¬ 
provement . 
The scores on the comprehension area of the test ranged from 
728 or 48.53 per cent on the pretest to 9H or 60.73 per cent on the 
post test; reflecting, therefore, a 12.20 per cent improvement. 
Table 2 
In summary, the scores on the Test-1 paragraph comprehension 
area of the test ranged from 905 or 60.33 per cent on the pretest to 
1025 or 68.33 per cent on the post test; reflecting, therefore, a 8.00 
per cent improvement. 
The scores on the Test-2 directed reading area of the test 
ranged from 730 or 48.67 per cent on the pretest to 890 or 59*33 per 
cent on the post test; reflecting, therefore, a 10.66 per cent im¬ 
provement . 
The scores on the Test-3 retention of details area of the test 
ranged from 874 or 58.27 per cent on the pretest to 1048 or 69.87 per 
cent on the post test; reflecting, therefore, a 11.60 per cent im¬ 
provement . 
TABLE 8 
SUMMABÏ OF THE INITIAL ANE FINAL TESTINGS ADMINISTERED 
JUNE 12 AND 17, 1965 AND AUGUST 4, 1965 
Table Numbers 
Pretests Post Tests 
Total Scores Total Averages Total Scores Total Averages 
Total Per 
Cent of Improvement 
1 
Test-1 747 1;9.80 947 63.13 13.33 
Test-2 728 U8.53 911 60.73 12.20 
2 
Test-1 905 60.33 1025 68.33 8.00 
Test-2 730 48.67 890 59.33 10.66 
Test-3 871; 58.27 1048 69-87 11.60 
3 
Test-1 782 52.13 925 61.67 9-54 
Test-2 946 63.07 920 61.33 -1.74 
Test-3 71k 1;7.60 991 66.07 18.47 
Test-4 771 51.1*0 1096 73-07 21.67 
Test-5 836 55.73 950 63.33 7.60 
4 470 31.33 728 48.53 17.20 
5 619 14;.21 792 56.58 12.37 
6 
Test-1 551; 39.57 593 42.36 2.79 
Test-2 63b 45.29 716 51.14 5.85 
TABLE 8—Continued 
Pretests Post Tests 
Table Numbers Total Scores Total Averages Total Scores Total Averages 
Total Per 
Cent of Improvement 
7 718 51.29 995 71.07 19.78 
Total 7U7.22 • • • 916.5U 169.32 
Average 51.53 • • • 63.21 11.68 
50 
Table 3 
In summary, the scores on the capitalization area of the test 
ranged from 782 or 52.13 per cent on the pretest to 925 or 61.67 per 
cent on the post test; reflecting, therefore, a 9.54 per cent improve¬ 
ment. 
The scores on the spelling area of the test ranged from 946 
or 63.07 per cent on the pretest to 920 or 61.33 per cent on the post 
test; reflecting, therefore a -1.7*4- per cent. 
The scores on the punctuation area of the test ranged from 
714 or 47.6o per cent on the pretest to 991 or 66.07 per cent on the 
post test; reflecting, therefore, a 18.47 per cent improvement. * 
The scores on the usage area of the test ranged from 771 or 
51.40 per cent on the pretest to 1096 or 73-07 per cent on the post 
test; reflecting, therefore, a 21.67 per cent improvement. 
The scores on the sentence structure area of the test ranged 
from 836 or 55-73 per cent on the pretest to 950 or 63-33 per cent on 
the post test; reflecting, therefore, a J.6o per cent improvement. 
Table 4 
In summary, the scores on the general area of the test ranged 
from 470 or 31-33 per cent on the pretest to 728 or 48.53 per cent on 
the post test; reflecting, therefore, a 17.20 per cent improvement. 
Table 5 
In summary, the scores on the general area of the test ranged 
from 619 or 44.21 per cent on the pretest to 792 or 56.58 per cent 
on the post test; reflecting, therefore, a 12.37 per cent improvement. 
Table 6 
In summary, the scores on the 1-A Level to 1-B Level area of 
the test ranged from 554 or 39-57 per cent on the pretest to 593 or 
42.36 per cent on the post test; reflecting, therefore, a 2.79 per 
cent improvement. 
The scores on the 1-A Speed to 1-B Speed area of the test 
ranged from 634 or 45.29 per cent on the pretest to 716 or 51.l4 per 




In summary, the scores on the general area of the test ranged 
from 718 or 51.29 per cent on the pretest to 995 or 71.07 per cent on 
the post test; reflecting, therefore, a 19.78 per cent improvement. 
Results on the Morehouse-Sloan Opportunity 
Awards Program Evaluation of Student 
Achievement and Progress, 1964-1965 
The data on the ratings on English, mathematics, reading, speech, 
attendance, efforts, quality of work, participation, attitude, interest, 
assignment, general progress, social traits and college recommendation 
components of the Morehouse-Sloan Opportunity Awards Program Evaluation 
of Student Achievement and Progress as obtained by the 15 Morehouse- 
Sloan Opportunity Awards students are presented in Table 9, page 52. 
English Performance 
For the 15 students the evaluations or ratings received in 
the area of English were as follows: 2 or 13-33 per cent rated 4 or 
excellent, 7 or 46.67 per cent rated 3 or good, 4 or 26.67 per cent 
rated 2 or fair, and 2 or 13-34 per cent rated 1 or poor. 
Mathematics Performance 
For the 15 students the evaluations or ratings received in 
the area of mathematics were as follows: 1 or 6.67 per cent rated 4 
or excellent, 4 or 26.66 per cent rated 3 or good, 8 or 52.23 per cent 
rated 2 or fair, and 2 or 13.34 per cent rated 1 or poor. 
Reading Performance 
The following evaluations or ratings were received by the 15 
students in the area of reading: 9 or 59-99 per cent rated 3 or 
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BK 3 3 3 1 4 2 2 3 3 2 2 3 2 Yes 
BB 3 3 3 3 4 4 3 4 4 4 4 4 4 Yes 
CL 1 1 1 2 4 4 1 3 4 4 2 1 4 No 
DHE 3 2 2 3 4 3 3 3 3 3 4 3 4 Yes 
FO 2 2 2 2 4 4 2 3 4 4 4 3 2 Yes 
GH 4 4 3 3 4 4 4 4 4 4 4 4 4 Yes 
HI l 1 2 2 4 4 l 2 4 3 2 1 3 No 
HL 3 3 3 3 4 4 3 2 4 4 3 3 4 Yes 
Me CL 3 2 2 2 3 3 3 3 3 3 3 3 3 Yes 
McFA 3 2 3 2 3 2 2 3 2 2 2 2 2 Yes 
MCA 4 3 3 2 4 4 3 4 4 4 3 3 4 Yes 
PN 2 2 3 3 3 3 2 2 3 3 2 2 3 Yes 
RE 3 2 3 3 3 3 3 3 3 4 3 3 3 Yes 
SW 2 2 2 2 3 3 2 3 4 4 2 2 3 Yes 
WH 2 2 3 3 4 4 3 4 4 4 3 3 4 Yes 
Scale: 4=Excellent, 3=Good, 2=Fair, Yes or No=*were or were not recommended for college. 
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good, 5 or 33-33 per cent rated 2 or fair, and 1 or 6.67 per cent 
rated 1 or poor. 
Speech Performance 
In speech the 15 students' evaluations or ratings were as 
follows: 7 or 46.66 per cent rated 3 or good, 7 or 47.66 per cent 
rated 2 or fair, and 1 or 6.67 per cent rated 1 or poor. 
Attendance Performance 
In the area evaluations or ratings received by the 15 students: 
10 or 66.66 per cent rated 4 or excellent and 5 or 33*33 per cent rated 
3 or good. 
Effort 
For the 15 students the evaluations or ratings received in the 
area of effort were as follows: 8 or 52.23 per cent rated 4 or 
excellent, 5 or 33.33 per cent rated 3 or good, and 2 or 13*34 per 
cent rated 2 or fair. 
Quality of Work Performance 
In the area of quality of work the 15 students received the 
following evaluations or ratings: 1 or 6.67 per cent rated 1 or 
excellent, 7 or 46.66 per cent rated 3 or good, 5 or 33*33 per cent 
rated 2 or fair, and 2 or 13*34 per cent rated 1 or poor. 
Participation Performance 
The following evaluations or ratings were received by the 15 
students in the area of participation: 4 or 26.66 per cent rated 4 
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or excellent, 8 or 52.23 per cent rated 3 or good, and 3 or 20.00 per 
cent rated 2 or fair. 
Attitude 
The evaluations or ratings received in the area of attitude 
by the 15 students were as follows: 10 or 66.66 per cent rated 4 or 
excellent, 4 or 26.66 per cent rated 3 or good, and 1 or 6.67 per cent 
rated 2 or fair. 
Interest 
In the area of interest the 15 students received the following 
evaluations or ratings: 9 or 59*99 per cent rated 4 or excellent, 4 
or 26.66 per cent rated 3 or good, and 2 or 13-34 per cent rated 2 or 
fair. 
Assignment Performance 
For the 15 students the evaluations or ratings received in the 
area of assignment were as follows: 4 or 26.66 per cent rated 4 or 
excellent, 5 or 33-33 per cent rated 3 or good, and 6 or 40.00 per 
cent rated 2 or fair. 
General Progress 
For the 15 students the evaluations or ratings received in the 
area of general progress were as follows: 2 or 13.34 per cent rated 
4 or excellent, 8 or 52.23 per cent rated 3 or good, 3 or 20.00 per 
cent rated 2 or fair, and 2 or 13-34 per cent rated 1 or poor. 
Social Traits 
The evaluations or ratings in the area of social traits received 
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by the 15 students were as follows: 7 or 46.66 per cent rated 4 or 
excellent, 5 or 33.33 per cent rated 3 or good, and 3 or 20.00 per 
cent rated 2 or fair. 
College Recommendation 
Thirteen or 86.67 per cent of these students were recommended 
for college; whereas, 2 or 13-3^ per cent were not recommended for 
college. 
Results on the Morehouse-Sloan Opportunity 
Awards Program Evaluation of Student 
Achievement Final Prognosis and 
Recommendation for College, 1965 
The data which make up the final prognostic table is made up 
from personal records, anecdotes, summation of social traits by the 
boys* counselor, instructors' final criticisms and recommendations 
for college for each of the 15 Morehouse-Sloan Opportunity Awards 
Program students are presented in Table 10, page 56. 
Results on the Nelson-Denny Reading Test 
HI at the Initial and Final Testings: 
Administered June 12 and August 4, Ï965 
The data on the raw scores on the vocabulary and comprehension 
components of the Nelson-Denny Reading Test as obtained by the 12 
Morehouse-Sloan Opportunity Awards students are presented in Table 11, 
page 59- 
Pretest, June 12, 196g 
For the 12 students the scores on the vocabulary test ranged 
from 10 or the 3rd percentile to 47 or the 94th percentile. Other 
ranking scores and their percentile indices ranked as follows: 1 or 
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fication Yes/No Description 
BK Tremendous background in math and should be placed in a class with exceptionally 
bright students. He needs to read more. English-wise, he is alert and quite 
bright yet unable to get down to hard, concentrated work. He speaks fluently but 
carelessly. Does not work commensurate with his ability. Socially, he is self- 
centered and has tendency to revolt against strict restrictions, however, he is 
friendly. 
X Has high potential. It is 
hoped that he secures the 
necessary attentions to 
fully develop the potential 
he possesses. 
BB Student is bright enough to learn but slightly confused in following directions. 
His grades are good. Seems to have an articulation problem. Well motivated and 
eager to improve speech. He sometimes goes beyond assigned lessons. 
X He should do quite well. 
CL He made a better than average score on the reading test. However, he didn't 
think that the test was important. His study skills are poor. In high school 
he was very popular because of his athletic ability. He also looks at TV from 
five to six hours per day when at home. There has been improvement in fluency 
and diction. His ability to do assignments is doubted by the English instructor. 
The counselor thinks that he is simply lazy. 
X Ability doubted, he is 
lacking in self-discipline 
necessary for college per¬ 
formance. 
DHE He is inconsistent in mathematics. Brings in partially done work. He seemly 
tries to impress that he is serious about the program. In high school he was an 
average student. He is weak in comprehension, word meaning, and paragraph compre¬ 
hension. He is high in poetry reading. Reading test score - grade 12. There is 
an improvement in speech and he is making a conscientious effort to continue. He 
seems to draw other students to him and he possesses a dry wit. 
X The potential is there. With 
proper tutoring he can become 
a good college student. 
FO The student's background is very poor. This fact handicaps all efforts to 
progress in the other areas of study; nevertheless, his efforts in the program is 
hard to excel as well as his evident attitude and interest as reported by his in¬ 
structors. His progress is generally good. His social traits could stand more 
improvement. 
X With reservation. Much of the 
outcome will depend on the 
student's ability to continue 
to persevere. It is believed 
he will. 
GH He does well in reading if he is not timed. Made grade 13 on reading test. 
He is very quick to grasp what is being taught and is good in English. He may 
be rated as one of the program's better students. His personality is quite 
likeable and will work to his advantage commendably. 
X Highly. There is little or 
no reason why this student 
shouldn't excel in college. 
HI The poorest student in the program. In spite of his commendable efforts and 
interest as well as his excellent attendance--college work is beyond his grasp. 
He scored 0 out of 100 points in English; does better in untimed assignments; he 
seems to have forgotten everything in mathematics; tries to function at a level 
above his ability in speech; over-anxious in reading and yet remains at the 
X With regrets, in spite of his 
dogmatic effort. The student's 
background is utterly lacking 
for college performance. Per¬ 










HI bottom of the program. However, he is very popular with the girls and 
a good athlete. 
more to his ability. 
HL The student arrived showing promise in the program. In English, 
math, speech and reading he showed progress but not commensurate to his 
ability. Socially he may be described as a "live-wire" among the boys. He 
should do well in college. 
x He should do quite well. 
He is rather mature and sure 
of himself. 
McCL The student never actually measured up to potential of his ability nor 
really tried. He may be rated as a good student with tremendous ability. He 
performed well in all his subjects with just enough effort to get by. He faired 
well with the other boys in the programs. However, at the end of the program 
progress was evident. 
x Although he tends to be 
passive about his work, 
there are reasons to believe 
he will do quite well in 
college. 
McFA There is the possibility that the student will prove a good student in x 
college if placed in a remedial group. He has shown steady progress since his 
arrival in the program. Due to his somewhat poor background much of the benefit 
was missed; yet, he never exhibited the interest nor the effort marking an anxious 
student. His social traits reflected a more serious problem that may be solved as 
he matures in a college atmosphere. 
With reservation. Perhaps 
residing away from home and 
in a more competitive en¬ 
vironment will help the 
student evolve into the more 
studious personality fitting 
his potential. 
MCA The student is trying and making progress. His reading scores are low in word x 
meaning, and paragraph comprehension; however, in math he may be a little too 
interested. He gets along nicely in all classes. Well liked among his peers. 
He should prove rather success¬ 
ful. He has tremendous self- 
drive. 
PN Student performs just fairly well in English as well as in math. His reading x 
is better. The counselor finds it rather unfortunate that a student so well en¬ 
dowed with a wealth of potential is unable to take advantage of it to a greater 
degree. He might do well in college. A tutor is recommended. 
Conditionally - he will de¬ 
finitely need outside aid, 
tutor-wise. 
RE There is little doubt that the student will do well in college. He has grown x 
considerably well in the program with commendable reports from his instructor. He 
has excellent attitude and interest in his work which has worked quite well in his 
behalf. He is well liked by his peers. 
He is very deserving and equally 
desirous of the opportunity 
and to improve himself. 
SW With a high degree of interest and an attitude favorable to the program and 
throughout his studies, it must be said these two factors have been the salvation 
of the student since he has been in the program. His performances in quality has 
been fair as well as his general progress. However, he could have done much 
better and there is doubt about his ability to do college work. 
x With reservation. His drive 
and interest will be taxed in 











WH His quality of work has been fair. He 
tionable manner. Well motivated and can be 
well in oral presentation in reading. Does 
confused sometimes but is improving. 
is usually outspoken but not in an objec- 
above average in mathematics. He does 
not do well on test. The student gets 
X He should be successful. He 
has shown he can perform 
sufficiently for college. 
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TABLE 11 
NELSON-DEMY READING TEST (B) RAW SCORES AND PERCENTILES ON THE INITIAL 
AND FINAL TESTINGS ADMINISTERED JUNE 12 AND AUGUST 4, 1965 
Pretest Post Test 
Scores 
Subject Vocabulary Comprehension Vocabulary 
Scores - %-tile Score - %-tile Score - %-tile Score- -%-tile 
BR 30 6l 42 74 4o 85 42 74 
GME 27 52 24 26 36 76 26 31 
DM 37 78 44 79 32 66 28 36 
DJM 27 52 36 59 45 92 42 74 
GJE 26 49 46 83 37 78 56 96 
HJ 10 3 18 9 17 20 22 21 
HA 38 81 44 79 38 81 50 89 
McL 4l 86 54 94 56 98 56 96 
RZ 37 78 36 59 50 96 48 86 
ss 47 94 54 94 62 99 66 99 
TM 38 80 46 83 55 98 66 99 
VB 4i 86 38 64 50 96 54 94 
8.33 per cent with a score of 10 or the 3rd percentile, 1 or 8.33 per 
cent with a score of 26 or the 49th percentile, 2 or 16.67 per cent 
with a score of 2'7 or the 52nd percentile, 1 or 8.33 per cent with a 
score of 30 or the 6lst percentile, 2 or 16.67 per cent with a score 
of 37 or the 78th percentile, 2 or 16.67 per cent with a score of 38 
or the 8lst percentile, 2 or 16.67 per cent with a score of 4l or the 
86th percentile and 1 or 8.33 per cent with a score of 47 or the 94th 
percentile. 
For the 12 students the scores on the comprtehension test 
ranged from 18 or the 9^h percentile to 54 or the 94th percentile. 
Other ranking scores and their percentile indices ranked as follows: 
1 or 8.33 per cent with a score of 18 or the 9th percentile, 1 or 
8.33 per cent with a score of 24 or the 26th percentile, 2 or 16.67 
6o 
per cent with a score of 36 or the 59th percentile, 1 or 8.33 per cent 
with a score of 38 or the 64th percentile, 1 or 8.33 per cent with a 
score of 42 or the 7^+th percentile, 2 or 16.67 per cent with a score 
of 44 or the 79th percentile, 2 or 16.67 per cent with a score of 
46 or the 83rd percentile and 2 or 16.67 per cent with a score of 
54 or the 94th percentile. 
Post Test, August 4, 1965 
For the 12 students the scores on the vocabulary test ranged 
from 17 or the 20th percentile to 66 or the 99th percentile. Other 
ranking percentile indices ranked as follows: 1 or 8.33 per cent with 
a score of the 20th percentile, 1 or 8.33 per cent with a score of 32 
or the 66th percentile, 1 or 8.33 per cent with a score of 36 or the 
76th percentile, 1 or 8.33 per cent with a score of 37 or the 78th 
percentile, 1 or 8.33 per cent with a score of 38 or the 8lst per¬ 
centile, 1 or 8.33 per cent with a score of 40 or the 85th percentile, 
1 or 8.33 per cent with a score of 45 or the 92nd percentile, 2 or 
16.67 per cent with a score of 50 or the 98th percentile, 1 or 8.33 
per cent with a score of 55 or the 98th percentile, 1 or 8.33 per cent 
with a score of 56 or the 98^ percentile and 1 or 8.33 per cent with 
a score of 62 or the 99th percentile. 
For the 12 students the scores on the comprehension test 
ranged from 22 or the 21st percentile to 66 or the 99th percentile. 
Other ranking scores and their percentile indices ranked as follows: 
1 or 8.33 per cent with a score of 22 or the 21st percentile, 1 or 
8.33 per cent with a score of 26 or the 31st percentile, 1 or 8.33 
per cent with a score of 28 or the 36th percentile, 2 or 16.67 per 
6l 
cent with a score of 42 or the 74th percentile, 1 or 8.33 per cent with 
a score of 48 or the 86th percentile, 1 or 8.33 per cent with a score 
of 50 or the 89th percentile, 2 or 16.67 per cent with a score of 54 
or the 94th percentile, 1 or 8.33 per cent with a score of 56 or the 
96th percentile, and 2 or 16.67 per cent with a score of 66 or the 
99th percentile. 
Results on the Kelly-Greene Reading 
Comprehension (AM) at the Initial and 
Final Testings Administered June 12 
and August 47 1965 
The data on the raw scores on the test-1 paragraph comprehen¬ 
sion, test-2 directed reading and test-3 retention of details components 
of the Kelly-Greene Reading Comprehension Test as obtained by the 12 
Morehouse-Sloan Opportunity Awards students are presented in Table 12, 
page 62. 
For the 12 students the scores on the paragraph comprehension 
test ranged from 36 or the 10th percentile to 84 or the 95th percentile. 
Other ranking scores and their percentile indices ranked as follows: 
1 or 8.33 per cent with a score of 36 or the 10th percentile, 1 or 
8.33 per cent with a score of 48 or the 20th percentile, 1 or 8.33 per 
cent with a score of 50 or the 25th percentile, 1 or 8.33 per cent 
with a score of 68 or the 70th percentile, 1 or 8.33 per cent with a 
score of 70 or the 73rd percentile, 1 or 8.33 per cent with a score of 
72 or the 75th percentile, 2 or 16.67 per cent with a score of 78 or 
the 85th percentile, 2 or 16.67 per cent with a score of 82 or the 




DISTRIBUTION OF THE SCORES AND PERCENTILES ON THE KELLY-GREENE READING COMPREHENSION TEST (AM) AT THE INITIAL AND FINAL TEST AS INDICATED 
FOR THE TWENTY-SEVEN MOREHOUSE-SLOAN OPPORTUNITY AWARDS PROGRAM STUDENTS, MOREHOUSE COLLEGE, ATLANTA, GEORGIA, FOR THE SUMMER OF I965 
Subject Code 
Identification 

















Scores Percentile Scores Percentile Scores Percentile Scores Percentile Scores Percentile Scores Percentile 
BR 78 85 59 50 54 80 64 50 6l 60 54 80 
CME 48 20 24 1 18 1 66 60 56 45 60 95 
DM 50 25 47 25 40 30 68 70 52 35 46 50 
DJM 70 73 57 50 54 80 78 85 70 95 58 90 
GJE 82 93 64 72 62 97 78 85 71 97 62 97 
HJ 36 10 36 10 24 1 44 15 38 10 30 10 
HA 68 70 61 60 48 60 72 75 60 60 56 85 
Me CL 84 95 72 97 56 90 76 85 71 97 50 70 
RZ 78 85 63 70 56 90 82 93 68 90 56 85 
SS 84 95 71 97 56 90 82 93 71 97 58 90 
TM 72 75 67 80 58 90 78 85 71 97 60 95 
VB 82 93 63 70 58 90 78 85 70 95 58 90 
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For the 12 students the scores on the directed reading test 
ranged from 24 or the 1st percentile to 72 or the 97th percentile. 
Other ranking scores and their percentile indices ranked as follows: 
1 or 8.33 per cent with a score of 2k or the 1st percentile, 1 or 
8.33 per cent with a score of 36 or the 10th percentile, 1 or 8.33 
per cent with a score of 47 or the 25th percentile, 1 or 8.33 per 
cent with a score of 57 or the 50th percentile, 1 or 8.33 per cent 
with a score of 59 °r the 50th percentile, 1 or 8.33 per cent with a 
score of 6l or the 60th percentile, 2 or 16.67 per cent with a score 
of 63 or the 70th percentile, 1 or 8.33 per cent with a score of 64 
or the 72nd percentile, 1 or 8.33 per cent with a score of 67 or the 
80th percentile, 1 or 8.33 per cent with a score of 71 or the 97th 
percentile, and 1 or 8.33 per cent with a score of 72 or the 97th 
percentile. 
For the 12 students the scores on the retention of details 
test ranged from 18 or the 1st percentile to 62 or the 97th percentile. 
Other ranking scores and their percentile indices ranked as follows: 
1 or 8.33 per cent with a score of 18 or the 1st percentile, 1 or 8.33 
per cent with a score of 24 or the 1st percentile, 1 or 8.33 per cent 
with a score of 40 or the 30th percentile, 1 or 8.33 per cent with a 
score of 48 or the 60th percentile, 2 or 16.67 per cent with a score 
of 54 or the 80th percentile, 3 or 25 per cent with a score of 56 or 
the 90th percentile, 2 or 16.67 per cent with a score of 58 or the 90th 
percentile and 1 or 8.33 per cent with a score of 62 or the 97th per¬ 
centile . 
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Post Test, August 4, 196$ 
For the 12 students the scores on the paragraph comprehension 
test ranged from 44 or the 15th percentile to 82 or the 93rd per¬ 
centile. Other ranking scores and their percentile indices ranked 
as follows: 1 or 8.33 per cent with a score of 44 or the 15th per¬ 
centile, 1 or 8.33 per cent with a score of 64 or the 50th percentile, 
1 or 8.33 per cent with a score of 66 or the 60th percentile, 1 or 
8.33 Per cent with a score of 68 or the 70th percentile, 1 or 8.33 
per cent with a score of 72 or the 75th percentile, 1 or 8.33 per 
cent with a score of 76 or the 85th percentile, 4 or 33.33 per cent 
with a score of 78 or the 85th percentile, and 2 or 16.67 per cent 
with a score of 82 or the 93rd percentile. 
For the 12 students the scores on the directed reading test 
ranged from 38 or the 10th percentile to 71 or the 97th percentile. 
Other ranking scores and their percentile indices ranked as follows: 
1 or 8.33 per cent with a score of 38 or the 10th percentile, 1 or 
8.33 per cent with a score of 52 or the 35th percentile, 1 or 8.33 
per cent with a score of 56 or the 45th percentile, 1 or 8.33 per 
cent with a score of 60 or the 60th percentile, 1 or 8.33 per cent 
with a score of 6l or the 00th percentile, 1 or 8.33 per cent with 
a score of 68 or the 90th percentile, 2 or 16.67 per cent with a 
score of 70 or the 95th percentile, and 4 or 33*33 per cent with a 
score of 71 or the 97th percentile. 
For the 12 students the scores on the retention of details 
test ranged from 30 or the 10th percentile to 62 or the 97th per¬ 
centile. Other ranking scores and their percentile indices ranked 
as follows: 1 or 8.33 per cent with scores of 30 or the 10th 
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percentile, 1 or 8.33 per cent with scores of 46 or the 50th per¬ 
centile, 1 or 8.33 per cent with scores of 50 or the 70th percentile, 
1 or 8.33 per cent with scores of 54 or the 80th percentile, 2 or 
16.67 per cent with scores of 56 or the 85th percentile, 3 or 25 
per cent with scores of 58 or the 90th percentile, 2 or 16.67 per cent 
with scores of 60 or the 95th percentile, and 1 or 8.33 per cent with 
scores of 62 or the 97th percentile. 
Results on the Greene-Stapp Language 
Ability Test (EM) at the Initial and 
Final Testings Administered June 12 
and August 4, 1965 
The data on the raw scores on the capitalization, spelling, 
punctuation, usage, and sentence structure components of the Greene- 
Stapp Language Ability Test as obtained by the 12 Morehouse-Sloan 
Opportunity Awards students are presented in Table 13, page 66. 
Pretest June 12, 1965 
For the 12 students the scores on the capitalization ranged 
from 10 or the 5th percentile to 30 or the 90th percentile. Other 
ranking scores and their percentile indices ranked as follows: 1 or 
8.33 cent with a score of 10 or the 5th percentile, 1 or 8.33 
per cent with a score of 12 or the 10th percentile, 1 or 8.33 per cent 
with a score of 15 or the 15th percentile, 2 or 16.67 per cent with 
a score of 21 or the 4oth percentile, 1 or 8.33 per cent with a score 
of 24 or the 60th percentile, 1 or 8.33 per cent with a score of 26 
or the 72nd percentile, 1 or 8.33 per cent with a score of 27 or the 
75th percentile, 3 or 25.OO per cent with a score of 28 or the 80th 
percentile, and 1 or 8.33 per cent with a score of 30 or the 90th 
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TABLE 13 
DISTRIBUTION OF TSE SCORES AND PERCENTILES ON THE GREENE-STAPP LANGUAGE AB ILOT TEST (BM) AT THE INITIAL AND FINAL TEST AS INDICATED 
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For thel2 students the scores on the spelling test ranged from 
14 or the 25th percentile to 42 or the 97th percentile. Other ranking 
scores and their percentile indices ranked as follows: 2 or 16.67 
per cent with a score of l4 or the 25th percentile, 1 or 8.33 per 
cent with a score of 18 or the 30th percentile, 1 or 8.33 per cent 
with a score of 23 or the 50th percentile, 1 or 8.33 per cent with a 
score of 24 or the 50th percentile, 1 or 8.33 per cent with a score 
of 25 or the 55th percentile, 1 or 8.33 per cent with a score of 26 
or the 60th percentile, 1 or 8.33 per cent with a score of 27 or the 
65th percentile, 1 or 8.33 per cent with a score of 28 or the 70th 
percentile, 1 or 8.33 per cent with a score of 32 or the 78th percentile, 
1 or 8.33 per cent with a score of 34 or the 82nd percentile and 1 or 
8.33 per cent with a score of 42 or the 97th percentile. 
For the 12 students the scores on the punctuation test ranged 
from 25 or the 20th percentile to 4l or the 90th percentile. Other 
ranking scores and their percentile indices ranked as follows: 2 or 
16.67 per cent with a score of 25 or the 20th percentile, 1 or 8.33 
per cent with a score of 29 or the 40th percentile, 1 or 8.33 per cent 
with a score of 30 or the 40th percentile, 3 or 25.00 per cent with a 
score of 31 or the 45th percentile, 1 or 8.33 per cent with a score of 
32 or the 50th percentile, 1 or 8.33 per cent with a score of 34 or 
the 65th percentile, 1 or 8.33 per cent with a score of 36 or the 70th 
percentile, 1 or 8.33 per cent with a score of 38 or the 80th percentile, 
and 1 or 8.33 per cent with a score of 4l or the 90th percentile. 
For the 12 students the scores on the usage test ranged from 
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18 or the 20th percentile to 42 or the 92nd. percentile. Other ranking 
scores and their percentile indices ranked as follows: 1 or 8.33 per 
cent with a score of 18 or the 20th percentile, 1 or 8.33 per cent 
with a score of 21 or the 30th percentile, 1 or 8.33 per cent with 
a score of 24 or the 45th percentile, 1 or 8.33 per cent with a score 
of 27 or the 6oth percentile, 2 or 16.67 per cent with a score of 28 
or the 65th percentile, 2 or 16.67 per cent with a score of 28 or the 
65th percentile, 2 or 16.67 per cent with a score of 29 or the 65th 
percentile, 3 or 25.OO per cent with a score of 37 or the 85th per¬ 
centile, and 1 or 8.33 per cent with a score of 43 or the 92nd per¬ 
centile. 
For the 12 students the scores on the sentence structure 
test ranged from 19 or the 4oth percentile to 28 or the 906h percen¬ 
tile. Other ranking scores and their percentile indices ranked as 
follows: 1 or 8.33 per cent with a score of 19 or the 4oth per¬ 
centile, 1 or 8.33 per cent with a score of 20 or the 50th percentile, 
2 or 16.67 per cent with a score of 21 or the 60th percentile, 1 or 
8.33 per cent with a score of 22 or the 60th percentile, 2 or 16.67 
per cent with a score of 23 or the 70th percentile, 4 or 33-32 per 
cent with a score of 29 or the 75th percentile, and 1 or 8.33 per 
cent with a score of 28 or the 90th percentile. 
Post Test, August 4, 1965 
For the 12 students the scores on the capitalization test 
ranged from 13 or the 11th percentile to 31 or the 95th percentile. 
Other ranking scores and their percentile indices ranked as follows: 
2 or 16.67 per cent with a score of 13 or the 11th percentile, 1 or 
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8.33 per cent with a score of 20 or the 35th percentile, 1 or 8.33 
per cent with a score of 24 or the 6oth percentile, 1 or 8.33 per 
cent with a score of 25 or the 70th percentile, 1 or 8.33 per cent 
with a score of 27 or the 75th percentile, 1 or 8.33 per cent with 
a score of 28 or the 80th percentile, 3 or 25.00 per cent with a score 
of 29 or the 85th percentile, 1 or 8.33 per cent with a score of 30 
or the 90th percentile, and 1 or 8.33 per cent with a score of 31 or 
the 95th percentile. 
For the 12 students the scores on the spelling test ranged 
from 7 or the 5th percentile to 42 or the 97th percentile. Other 
ranking scores and their percentile indices ranked as follows: 1 or 
8.33 per cent with a score of 7 or the 5th percentile, 1 or 8.33 per 
cent with a score of l6 or the 25th percentile, 1 or 8.33 per cent 
with a score of 21 or the 4oth percentile, 1 or 8.33 per cent with 
a score of 22 or the 50th percentile, 2 or 16.67 per cent with a 
score of 25 or the 60th percentile, 1 or 8.33 per cent with a score 
of 27 or the 65th percentile, 1 or 8.33 per cent with a score of 32 
or the 78th percentile, 1 or 8.33 per cent with a score of 33 or the 
80th percentile, 1 or 8.33 per cent with a score of 35 or the 85th 
percentile, 1 or 8.33 per cent with a score of 38 or the 90th per¬ 
centile and 1 or 8.33 per cent with a score of 42 or the 97th per¬ 
centile. 
For the 12 students the scores on the punctuation test ranged 
from 31 or the 45th percentile to 43 or the 95th percentile. Other 
ranking scores and their percentile indices ranked as follows: 1 or 
8.33 per cent with a score of 31 or the 45th percentile, 1 or 8.33 
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per cent with a score of 32 or the 50th percentile, 1 or 8.33 per cent 
with a score of 34 or the 65th percentile, 1 or 8.33 per cent with a 
score of 35 or the 65th percentile, 2 or 16.67 per cent with a score 
of 37 or the 75th percentile, 1 or 8.33 per cent with a score of 38 
or the 80th percentile, 1 or 8.33 per cent with a score of 39 °r the 
80th percentile, 2 or 16.67 per cent with a score of 40 or the 90th 
percentile, 1 or 8.67 per cent with a score of 4l or the 90th per¬ 
centile and 1 or 8.33 per cent with a score of 43 or the 95th 
percentile. 
For the 12 students the scores on the usage test ranged from 
l8 or the 20th percentile to 46 or the 95th percentile. Other ranking 
scores and their percentile indices ranked as follows: 1 or 8.33 per 
cent with a score of 18 or the 20th percentile, 1 or 8.33 per cent 
with a score of 20 or the 25th percentile, 1 or 8.33 per cent with a 
score of 29 or the 60th percentile, 1 or 8.33 per cent with a score 
of 37 or the 70th percentile, 1 or 8.33 per cent with a score of 35 
or the 80th percentile, 1 or 8.33 per cent with a score of 38 or the 
85th percentile, 1 or 8.33 per cent with a score of 39 or the 90th 
percentile, 1 or 8.33 per cent with a score of 40 or the 90th per¬ 
centile, 2 or 16.67 per cent with a score of 43 or the 92nd percentile, 
1 or 8.33 per cent with a score of 44 or the 95th percentile, and 1 
or 8.33 per cent with a score of 46 or the 95th percentile. 
For the 12 students the scores on the sentence structure test 
ranged from 15 or the 25th percentile to 33 or the 97th percentile. 
Other ranking scores and their percentile indices ranked as follows: 
1 or 8.33 per cent with a score of 15 or the 25th percentile, 1 or 
8.33 per cent with a score of 20 or the 50th percentile, 2 or 16.67 
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per cent with a score of 22 or the 65th percentile, 1 or 8.33 Per cent 
with a score of 23 or the 70th percentile, 1 or 8.33 per cent with a 
score of 26 or the 80th percentile, 1 or 8.33 per cent with a score 
of 27 or the 80th percentile, 2 or 16.67 per cent with a score of 
28 or the 90th percentile, 1 or 8.33 per cent with a score of 29 or 
the 90th percentile, 1 or 8.33 per cent with a score of 30 or the 90th 
percentile, and 1 or 8.33 per cent with a score of 33 or the 97th 
percentile. 
Results on the Blyth Second Year Algebra 
Test (EM) at the Initial and Final 
Testings Administered June 12 and 
August 4, 19^5 
The data on the raw scores on the Blyth Second Year Algebra 
Test as obtained by the 12 Morehouse-Sloan Opportunity Awards students 
are presented in Table 14, page 72. 
Pretest, June 12, 1965 
For the 12 students the scores on the Second Year Algebra 
Test ranged from 10 or the 2nd percentile to 45 or the 91st percentile. 
Other ranking scores and their percentile indices ranked as follows: 
1 or 8.33 per cent with a score of 10 or the 2nd percentile, 2 or 
16.67 per cent with a score of 12 or the 4th percentile, 1 or 8.33 
per cent with a score of 13 or the 7th percentile, 2 or 16.67 per 
cent with a score of 15 or the 12th percentile, 1 or 8.33 per cent 
with a score of 25 or the 43rd percentile, 2 or 16.67 per cent with a 
score of 26 or the 47th percentile, 1 or 8.33 per cent with a score of 
33 or the 69th percentile, 1 or 8.33 per cent with a score of 38 or 
the 83rd percentile and 1 or 8.33 per cent with a score of 45 or the 
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TABLE 14 
BLYTH SECOND YEAR ALGEBRA TEST (BM) RAW SCORES AND PERCENTILES ON THE 
INITIAL AND FINAL TESTINGS ADMINISTERED JUNE 12 AND AUGUST 4, 1965 
Scores-Subject 
Pretest Post Test 
Score Percentile Score Percentile 
BR 25 43 28 55 
CME 12 4 10 1 
DM 12 4 17 19 
DJM 15 12 27 51 
GJE 45 91 46 93 
HJ 15 12 9 1 
HA 26 47 34 88 
Mc CL 33 69 42 88 
RZ 13 7 30 62 
SS 26 47 27 51 
TM 38 83 4o 85 
VB 10 2 26 47 
91st percentile. 
Post Test, August 4, 1965 
For the 12 students the scores on the Second Year Algebra Test 
ranged from 9 or the 1st percentile to 46 or the 93rd percentile. 
Other ranking scores and their percentile indices ranked as follows: 
1 or 8.33 per cent with a score of 9 or the 1st percentile, 1 or 8.33 
per cent with a score of 10 or the 1st percentile, 1 or 8.33 per cent 
with a score of 17 or the 19th percentile, 1 or 8.33 per cent with a 
score of 26 or the 47th percentile, 2 or 16.67 per cent with a score 
of 27 or the 51st percentile, 1 or 8.33 per cent with a score of 28 
or the 55th percentile, 1 or 8.33 per cent with a score of 30 or the 
62nd percentile, 1 or 8.33 per cent with a score of 34 or the 72nd 
percentile, 1 or 8.33 per cent with a score of 40 or the 85th percentile, 
1 or 8.33 per cent with a score of 42 or the 88th percentile, and 1 or 
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8.33 per cent with a score of 46 or the 93rd percentile. 
Results on the Iowa Reading Test at the 
Initial and Final Testings Administered 
June 12 and August 4, 196$ 
The data on the raw scores on the Iowa Reading Test as obtained 
by the 12 Morehouse-Sloan Opportunity Awards students are presented in 
Table 15, page 74. 
Pretest, June 12, 1965 
For the 12 students the scores on the Iowa Reading Test in 
terms of percentiles ranged from the 15th percentile to the 98th 
percentile. Other ranking percentile indices ranked as follows: 
1 or 8.33 per cent at the 15th percentile, 1 or 8.33 per cent at the 
19th percentile, 1 or 8.33 per cent at the 42nd percentile, 2 or 16.67 
per cent at the 52nd percentile, 3 or 25 per cent at the 70th per¬ 
centile, 3 or 25 per cent at the 91st percentile, and 1 or 8.33 
per cent at the 98th percentile. 
No scores were recorded. 
Post Test, August 4, 1965 
For the 12 students the scores on the Iowa Reading Test in 
terms of percentiles ranged from the 4oth percentile to the 98th 
percentile. Other ranking percentile indices ranked as follows: 1 
or 8.33 per cent at the 4oth percentile, 1 or 8.33 per cent at the 
67th percentile, 1 or 8.33 per cent at the 70th percentile, 1 or 8.33 
per cent at the 79th percentile, 1 or 8.33 per cent at the 83rd per¬ 
centile, 2 or 16.67 per cent at the 89th percentile, 2 or 16.67 per 
cent at the 91st percentile, 1 or 8.33 per cent at the 95th percentile, 
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TABLE 15 
IOWA READING TEST PERCENTILES ON THE INITIAL AND FINAL TESTINGS 
ADMINISTERED JUNE 12 AND AUGUST 4, I965 
Scores-Sub.ject 
Pretest Post Test 
Percentile (BM) Percentile (CM) 
BR 52 79 
GME 15 70 
DM 52 -4o 
DJM 70 83 
GJE 70 89 
HJ 19 67 
HA 70 89 
Me CL 98 -98 
RZ 42 91 
SS 91 95 
TM 91 91 
VB 91 96 
1 or 8.33 per cent at the 96th percentile and. 1 or 8.33 per cent at 
the 98th percentile. 
No scores were recorded. 
Results on the Davis Reading Test at 
the Initial and Final Testings 
Administered June 12 and August 4, 1965 
The data on the raw scores on the 1-A level and 1-A speed 
components of the Davis Reading Test as obtained by the 12 Morehouse- 
Sloan Opportunity Awards students are presented in Table 16, page 75- 
Pretest, June 12, 1965 
For the 12 students the scores on the reading, level 1-A test 
in terms of percentiles ranged from the 7th percentile to the 98th 
percentile. Other ranking percentile indices ranked as follows: 
1 or 8.33 per cent at the 7th percentile, 1 or 8.33 per cent at the 
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TABLE l6 
DAVIS READING TEST PERCENTILES ON THE INITIAL AND FINAL TESTINGS 
ADMINISTERED JUNE 12 AND AUGUST 4, 1965 
Scores 
Subject 
Pretest Post Test 
1-A Level 1-A Speed 1-B Level 1-B Speed 
BR 44 4o 59 71 
GME 33 67 32 37 
DM 25 19 32 58 
DJM 15 35 65 63 
GJE 49 83 49 63 
HJ -7 -12 1 -1 
HA 70 76 21 43 
Me CL 96 85 88 85 
RZ 65 63 67 58 
SS 70 -97 86 -93 
TM 20 57 59 78 
VB 58 90 49 71 
15th percentile, 1 or 8.33 per cent at the 20th percentile, 1 or 8.33 
per cent at the 25th percentile, 1 or 8.33 per cent at the 33rd per¬ 
centile, 1 or 8.33 per cent at the 44th percentile, 1 or 8.33 per 
cent at the 49th percentile, 1 or 8.33 per cent at the 58th percentile, 
1 or 8.33 per cent at the 65th percentile, 2 or 16.67 per cent at the 
70th percentile, and 1 or 8.33 per cent at the 98th percentile. 
No scores were recorded. 
For the 12 students the scores on the reading speed test in 
terms of percentiles ranged from the 12th percentile to the 97th 
percentile. Other ranking percentile indices ranked as follows: 1 
or 8.33 per cent at the 12th percentile, 1 or 8.33 per cent at the 
19th percentile, 1 or 8.33 per cent at the 35th percentile, 1 or 8.33 
per cent at the 40th percentile, 1 or 8.33 per cent at the 57th per¬ 
centile, 1 or 8.33 per cent at the 63rd percentile, 1 or 8.33 per 
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cent at the 67th percentile, 1 or 8.33 per cent at the 76th percentile, 
1 or 8.33 per cent at the 83rd percentile, 1 or 8.33 per cent at the 
85th percentile, 1 or 8.33 per cent at the 906h percentile, and 1 or 
8.33 per cent at the 97th percentile. 
No scores were recorded. 
Post Test, August 4, 1965 
For the 12 students the scores on the reading, level 1-B 
test in terms of percentiles ranged from the 1st percentile to the 
88th percentile. Other ranking percentile indices ranked as follows: 
1 or 8.33 per cent at the 1st percentile, 1 or 8.33 per cent at the 
21st percentile, 2 or 16.67 per cent at the 32nd percentile, 2 or 
16.67 per cent at the 49th percentile, 2 or 16.67 per cent at the 59th 
percentile, 1 or 8.33 per cent at the 65th percentile, 1 or 8.33 per 
cent at the 67th percentile, 1 or 8.33 per cent at the 86th percentile 
and 1 or 8.33 per cent at the 88th percentile. 
No scores were recorded. 
For the 12 students the scores on the reading speed, 1-B 
test in terms of percentiles ranged from the 1st percentile to the 93rd 
percentile. Other ranking percentile indices ranked as follows: 1 or 
8.33 per cent at the 1st percentile, 1 or 8.33 per cent at the 37th 
percentile, 1 or 8.33 per cent at the 43rd percentile, 2 or 16.67 per 
cent at the 58th percentile, 2 or 16.67 per cent at the 63rd percentile, 
2 or 16.67 per cent at the 71st percentile, 1 or 8.33 per cent at the 
78th percentile, 1 or 8.33 per cent at the 85th percentile, and 1 or 
8.33 per cent at the 93rd percentile. 
No scores were recorded. 
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Results on the Brown-Holtzman Study 
Skills, Habits and Attitude Survey at 
the Initial and Final Testings 
Administered. June 12 and August 4, 1965 
The data on the raw scores on the Brown-Holtzman Study Skills, 
Habits and Attitude Survey as obtained by the 12 Morehouse-Sloan 
Opportunity Awards students are presented in Table 17. 
TABLE 17 
BROWN-HOLTZMAN STUDY SKILLS, HABITS AND ATTITUDE SURVEY PERCENTILES ON 
THE INITIAL AND FINAL TESTINGS ADMINISTERED JUNE 12 AND AUGUST 4, 1965 
Scores-Subject 
Pretest Post Test 
Percentile Percentile 
BR 10 80 
CME 24 85 
DM 98 95 
DJM 80 90 
GJE 20 4o 
HJ 39 70 
HA 42 98 
Me CL 29 80 
RZ 32 80 
SS 51 70 
TM 30 90 
VB 33 95 
Pretest, June 12, 1965 
For the 12 students the scores on the study skills, habits and 
attitudes test in terms of percentiles ranged from the 10th percentile 
to the 98th percentile. Other ranking percentile indices ranked as 
follows: 1 or 8.33 per cent at the 10th percentile, 1 or 8.33 per cent 
at the 20th percentile, 1 or 8.33 per cent at the 24th percentile, 1 
or 8.33 per cent at the 29th percentile, 1 or 8.33 per cent at the 
30th percentile, 1 or 8.33 per cent at the 32nd percentile, 1 or 8.33 
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per cent at the 33rd percentile, 1 or 8.33 per cent at the 39th 
percentile, 1 or 8.33 per cent at the 42nd percentile, 1 or 8.33 per 
cent at the 51st percentile, 1 or 8.33 per cent at the 80th percentile, 
and 1 or 8.33 per cent at the 98th percentile. 
No scores were recorded. 
Post Test, August 4, 1965 
For the 12 students the scores on the study skills, habits and 
attitudes test in terms of percentiles ranged from the 40th percentile 
to the 98th percentile. Other ranking percentile indices ranked as 
follows: 1 or 8.33 per cent at the 40th percentile, 2 or 16.67 per 
cent at the 70th percentile, 3 or 25 per cent at the 80th percentile, 
1 or 8.33 per cent at the 85th percentile, 2 or 16.67 per cent at the 
90th percentile, 2 or 16.67 per cent at the 95th percentile, 1 or 8.33 
per cent at the 98th percentile. 
No scores were recorded. 
Results on the School, College and 
Ability lest at the Initial and Final 
Testings Administered June 12 and 
August 4, 1965 
The data on the raw scores on the School, College and Ability 
Test as obtained by the 12 Morehouse-Sloan Opportunity Awards students 
are presented in Table 18, page 79* 
Pretest, June 12, 1965 
For the 12 students the scores on the school and college 
ability test ranged from l4 or the 10th percentile to 54 or the 99^h 
percentile. Other ranking scores and their percentile indices ranked 
79 
TABLE 18 
SCHOOL, COLLEGE AMD ABILITY TEST SCORES AND PERCENTILES TESTING 
ADMINISTERED JUNE AND AUGUST, 1965 
Scores-Subtject Score Percentile 
BR 29 67 
CME 26 58 
DM 30 72 
DJM 43 93 
GJE 4o 89 
HJ 14 10 
HA 31 72 
Me CL 46 95 
RZ 39 89 
SS 54 99 
TM 4l 91 
VB 42 92 
as follows: 1 or 8.33 per cent 14 or the 10th percentile, 1 or 8.33 
per cent 26 or the 58th percentile, 1 or 8.33 per cent 29 or the 67th 
percentile, 1 or 8.33 per cent 30 or the 72nd percentile, 1 or 8.33 
per cent 31 or the 72nd percentile, 1 or 8.33 per cent 39 °r the 89th 
percentile, 1 or 8.33 per cent 40 or the 89th percentile, 1 or 8.33 
per cent 4l or the 91st percentile, 1 or 8.33 per cent 42 or the 92nd 
percentile, 1 or 8.33 per cent 43 or the 93rd percentile, 1 or 8.33 
per cent 46 or the 95th percentile, and 1 or 8.33 per cent 54 or the 
99th percentile. 
Results on the Cooperative English 
Expression Test (Converted) at the 
Initial and Final Testings Administered 
June 12 and August 4, 1965 
The data on the raw scores on the Cooperative English Expression 
Test as obtained by the 12 Morehouse-Sloan Opportunity Awards students 
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are presented in Table 19. 
TABLE 19 
COOPERATIVE ENGLISH EXPRESSION TEST CONVERTED SCORES AND PERCENTILES 
TESTING ADMINISTERED JUNE AND AUGUST, 1965 
Scores-Sub.ject Total Score Percentile 
BR 303 6l 
GME 283 27 
DM 305 6l 
DJM 316 79 
GJE 321 85 
HJ 278 14 
HA 312 74 
Mc CL 331 95 
RZ 315 79 
SS 344 99 
TM 328 92 
VB 327 92 
Pretest, June 12, 1965 
For the 12 students the scores on the English expression test 
ranged from 278 or the l4th percentile to 344 or the 99th percentile. 
Other ranking scores and their percentile indices ranked as follows: 
1 or 8.33 per cent 278 or the l4th percentile, 1 or 8.33 per cent 283 
or the 27th percentile, 1 or 8.33 per cent 303 or the 6lst percentile, 
1 or 8.33 per cent 305 or the 6lst percentile, 1 or 8.33 per cent 312 
or the 74th percentile, 1 or 8.33 per cent 315 or the 79th percentile, 
1 or 8.33 per cent 316 or the 79th percentile, 1 or 8.33 per cent 
321 or the 85th percentile, 1 or 8.33 per cent 327 or the 92nd per¬ 
centile, 1 or 8.33 per cent 328 or the 92nd percentile, 1 or 8.33 331 
or the 95th percentile and 1 or 8.33 per cent 344 or the 99th percentile. 
81 
Summary of the Initial and Final Testings 
Administered. June 12 and August 4, 1965 
(Group III 
The summary on the pretest and post test scores on the pre¬ 
ceding nine (9) test data as obtained by the 12 Morehouse-Sloan 
Opportunity Awards students are presented in Table 20, page 82. 
Table 10 
In summary, the scores on the vocabulary area of the test 
ranged from 800 or 66.67 per cent on the pretest to 985 or 82.08 
per cent on the post test; reflecting, therefore, a lia.4l per cent 
improvement. 
The scores on the comprehension area of the test ranged from 
803 or 66.92 per cent on the pretest to 895 or 74.58 per cent on the 
post test; reflecting, therefore, a 7.66 per cent improvement. 
Table 11 
In summary, the scores on the Test-1 paragraph comprehension 
area of the test ranged from 819 or 68.25 per cent on the pretest to 
88l or 73.42 per cent on the post test; reflecting, therefore, a 5.17 
per cent improvement. 
The scores on the Test-2 directed reading area of the test 
ranged from 682 or 56.83 per cent on the pretest to 878 or 73*17 per 
cent on the post test; reflecting, therefore, a 16.34 per cent im¬ 
provement . 
The scores on the Test-3 retention of details area of the test 
ranged from 799 to 66.58 per cent on the pretest to 937 or 78.08 per 
cent on the post test; reflecting, therefore, a 11.50 per cent im¬ 
provement . 
Table 12 
In summary, the scores on the capitalization area of the test 
ranged from 647 or 53*92 per cent on the pretest to 782 or 65*17 per 
cent on the post test; reflecting, therefore, a 11.25 per cent im¬ 
provement . 
The scores on the spelling area of the test ranged from 687 
or 57*25 per cent on the pretest to 735 or 61.25 per cent on the post 
test; reflecting, therefore, a 4.00 per cent improvement. 
The scores on the punctuation area of the test ranged from 6l0 
or 50.83 per cent on the pretest to 900 or 75*00 per cent on the post 
TABLE 20 
SUMMARY OF THE INITIAL AND FINAL TESTING ADMINISTERED 
JUNE 12 and 17, 1965 AND AUGUST 5, 1965 
Pre tests Post Tests 
Table Numbers Total Scores Total Averages Total Scores Total Averages 
Total Per 
Cent of Improvement 
10 
Test-1 800 66.67 985 82.08 16.51 
Test-2 803 66.92 8 95 75-58 7.66 
11 
Test-1 819 68.25 881 73.52 5.17 
Test-2 682 56.83 878 73.17 16.35 
Test-3 799 66.58 937 78.08 11.50 
12 
Test-1 657 53.92 782 65.17 11.25 
Test-2 687 57.25 735 61.25 5.00 
Test-3 610 50.83 900 75.00 25.17 
Test-5 762 63.50 895 75.50 11.00 
Test-5 800 66.66 892 75.33 7.67 
13 521 35.08 625 52.08 17.00 
15 761 63.52 988 82.33 18.91 
15 
Test-1 552 56.00 608 50.67 5.67 
Test-2 725 60.33 721 60.08 -0.25 
16 588 50.66 973 81.08 50.52 
TABLE 20--Continued 
Table Numbers 
Pre tests Post Tests 
Total Scores Total Averages Total Scores Total Averages 
Total Per 
Cent of Improvement 
17 b3$ 36.25 927 77.25 ipL.OO 
18 858 71.50 • • • • • • — 
Total • • • 970.65 • • • 1135-07 236.92 




test; reflecting, therefore, a 24.17 per cent improvement. 
The scores on the usage area of the test ranged from 762 or 
63.50 per cent on the pretest to 894 or 74.50 per cent on the post 
test; reflecting, therefore, a 11.00 per cent improvement. 
The scores on the sentence structure area of the test ranged 
from 800 or 66.66 per cent on the pretest to 892 or 74-33 per cent on 
the post test; reflecting, therefore, a 7.67 per cent improvement. 
Table 13 
In summary, the scores on the general (pretest and post test 
results only) areas of the test ranged from 421 or 35.08 per cent on 
the pretest to 625 or 52.08 per cent on the post test; reflecting, 
therefore, a 17.00 per cent improvement. 
Table 14 
In summary, the scores on the general (pretest and post test 
results only) areas of the test ranged from 761 or 63.42 per cent on 
the pretest to 968 or 82.33 per cent on the post test; reflecting, 
therefore, a 18.91 per cent improvement. 
Table 15 
In summary, the scores on the 1-A level to the 1-B level areas 
of the test ranged from 552 or 46.00 per cent on the pretest to 608 
or 50.67 per cent on the post test; reflecting, therefore, a 4.67 per 
cent improvement. 
The scores on the 1-A level to the 1-B level areas of the test 
ranged from 724 or 60.33 per cent on the pretest to 721 or 60.O8 per 
cent on the post test; reflecting, therefore, a -0.25 per cent im¬ 
provement . 
Table 16 
In summary, the scores on the general (pretest and post test 
results only) areas of the test ranged from 488 or 40.66 per cent on 
the pretest to 973 or 81.08 per cent on the post test; reflecting, 
therefore, a 40.42 per cent improvement. 
Table 17 
In summary, the scores on the general (pretest and post test 
results only) areas of the test ranged from 435 or 36.25 per cent on 
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the pretest to 927 or 77.25 per cent on the post test; reflecting, there¬ 
fore, a 41.00 per cent improvement. 
Table 18 
In summary, the scores on the general (there was no post test 
administered) area of the test was 858 or 71.50 per cent. 
Results on the Morehouse-Sloan Opportunity 
Awards Program Evaluation of Student 
Achievement and Progress, I965-I966 
The data on the ratings on English, mathematics, reading, 
speech, attendance, efforts, quality of work, participation, attitude, 
interest, assignment, general progress, social traits and college 
recommendation components of the Morehouse-Sloan Opportunity Awards 
Program Evaluation of Student Achievement and Progress as obtained by 
the 12 Morehouse-Sloan Opportunity Awards students are presented in 
Table 21, page 86. 
English Performance 
For the 12 students the evaluations or ratings received in the 
area of English were as follows: 5 or 41.67 per cent rated 3 or good, 
5 or 41.67 per cent rated 2 or fair, and 2 or 16.67 per cent rated 1 
or poor. 
Mathematics Performance 
In the area of mathematics the evaluations or ratings received 
by the 12 students were as follows: 6 or 50.00 per cent rated 4 or 
excellent, 4 or 33*33 per cent rated 3 or good, and 2 or 16.67 per 
cent rated 2 or fair. 
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TABLE 21 




















BR 3 4 3 3 3 3 3 3 3 4 3 3 4 Yes 
CME 2 2 2 2 3 2 2 2 3 3 2 2 4 Yes 
EM 2 3 4 4 4 4 3 4 4 4 3 3 4 Yes 
DJM 2 3 4 3 4 4 3 3 4 4 4 3 4 Yes 
GJE 2 4 4 4 4 4 4 3 3 4 4 4 3 Yes 
HJ 1 2 3 1 4 4 1 3 3 4 2 2 4 No 
HA 3 3 4 3 3 3 3 3 3 3 3 3 4 Yes 
Me CL l 4 4 3 3 3 3 3 3 3 3 3 4 Yes 
RZ 2 3 3 2 3 3 3 3 3 3 3 3 3 Yes 
SS 3 4 4 3 3 3 3 3 3 3 3 3 4 Yes 
1M 3 4 4 3 4 3 3 4 3 4 3 3 4 Yes 
VB 3 4 4 4 4 4 4 4 4 4 4 4 4 Yes 
* 
Scale : 4=Excellent , 3=GrOOh , 2=Fair, Yes or No=were or were not recommended for college. 
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Reading Performance 
The following evaluations or ratings were received by the 12 
students in the area of reading: 8 or 66.67 per cent rated 4 or 
excellent, 3 or 25.00 per cent rated 3 or good, and 1 or 8.33 per cent 
rated 2 or fair. 
Speech Performance 
The following evaluations or ratings were received by the 12 
students in the area of speech: 3 or 25.00 per cent rated 4 or 
excellent, 6 or 50.00 per cent rated 3 or good, 2 or 16.67 per cent 
rated 2 or fair, and 1 or 8.33 per cent rated 1 or poor. 
Attendance Performance 
In the area of attendance the evaluations or ratings received 
by the 12 students WEre as follows: 6 or 50.00 per cent rated 4 or 
excellent and 6 or 50.00 per cent rated 3 or good. 
Effort 
The following evaluations or ratings were received by the 12 
students in the area of effort: 5 or 41.67 per cent rated 4 or 
excellent, 6 or 50.00 per cent rated 3 or good, and 1 or 8.33 per 
cent rated 2 or fair. 
Quality of Work Performance 
In the area of quality of work, the evaluations or ratings 
received by the 12 students were as follows: 2 or 16.67 per cent 
rated 4 or excellent, 8 or 66.67 per cent rated 3 or good, 1 or 8.33 
per cent rated 2 or fair, and 1 or 8.33 per cent rated 1 or poor. 
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Participation Performance 
For the 12 students in the area of participation the evalua¬ 
tions or ratings received were as follows: 3 or 25.00 per cent rated 
4 or excellent, 8 or 66.67 per cent rated 3 or good, and 1 or 8.33 
per cent rated 2 or fair. 
Attitude 
The evaluations or ratings received by the 12 students in the 
area of attitude were as follows: 3 or 25.00 per cent rated 4 or 
excellent and 9 °r 75.00 per cent rated 3 or good. 
Interest 
As for the area of interest the 12 students received the 
following evaluations or ratings: 7 or 58.33 per cent rated 4 or 
excellent, and 5 or 41.67 per cent rated 3 or good. 
Assignment Performance 
For the 12 students in the area of assignment the evaluations 
or ratings were as follows: 3 or 25.00 per cent rated 4 or excellent, 
7 or 58-33 per cent rated 3 or good, and 2 or 16.67 per cent rated 2 
or fair. 
General Progress 
The 12 students received the following evaluations or ratings in 
the area of general progress: 2 or 16.67 per cent rated 4 or excellent, 




As for the area of social traits the 12 students received the 
following evaluations or ratings: 10 or 83.33 per cent rated 4 or 
excellent, and 2 or 16.67 per cent rated 3 or good. 
College Recommendation 
Eleven or 91*67 per cent of these students were recommended 
for college; whereas, 1 or 8.33 per cent was not recommended for college. 
Results on the Morehouse-Sloan Opportunity- 
Awards Program Evaluation of Student 
Achievement Final Prognosis and 
Recommendation £>r College, 1966 
The data which make up the final prognostic table is made up 
from the personal records, anecdotes, summation of social traits by 
the boys' counselor, instructors' final criticisms and recommendation 
for college for each of the 12 Morehouse-Sloan Opportunity Awards 
Program students and are presented in Table 22, page 90. 
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TABLE 22 




fication        
College Recommendation 
Yes/No Description 
BR Student has shown considerable growth in motivation and performance since 
entering the Sloan Program. He is a good college prospect. He gets along very 
well with his peer group. 
X He has shown satisfactory 
evidence of college potential. 
CME Student progressed slowly and did not show much interest -until the latter part 
of the Program. He should continue in a remedial program during his freshman year 
in college. He is well liked by his peers. 
X His progress with the Sloan 
Program has been satisfactory. 
DM Student is a serious and diligent student, who works hard to improve himself. 
He has good motivation and is receptive to suggestions. He gets along well with 
others. 
X His determination to succeed 
is commendable. 
DJM Student is serious and capable. He has made very good progress in the Sloan 
Program. A good college prospect, he is liked by his peers. 
X He has more than satisfied 
the Sloan standards. 
GJE Student is an excellent college prospect, well liked and should be an asset to 
his college community. 
X There is little or no reason 
why he should not succeed in 
college. 
HJ Student has worked very hard the two summers he has been here. Little progress 
has been noted in his verbal skills. He has progressed in math, but it is due to rote 
memory. The gap is too great to close between his present ability and the skills 
needed to succeed in college. However, with his determination and motivation he would 
be successful in another type of program rather than a liberal arts college. He is 
well liked. 
X Regretfully, although he pain¬ 
fully tried his background was 
too poor. Some vocational 
training is recommended. 
HA Student has made commendable improvement since being in the Program. A good 
college prospect; he is well liked by other students. 
X He should prove a credit to 
the college he attends. 
McL Student is excellent with high potentials. He must be challenged to achieve at 
his maximum level. An excellent college prospect; he is very well liked. 
X There is little doubt as to 
his ability, very promising. 
RZ The teachers always knew student had ability, but found out a little late that 
the Sloan Program was not enough to motivate him. He did excellent work after finding 
out he was on the verge of losing his scholarship; a good college prospect. 
X It will be well to check on 
him periodically. He has a 
tendency to become complacent 
too soon. 
SS Student is an excellent prospect for college. He is commendable in all areas of 
his studies in the Program. He has an excellent personality. 
X It has been a pleasure to have 
this student in the Program. 










TM Student has worked hard the past two summers to improve himself. He is a very x 
good college prospect and has a well liked disposition. 
His diligence should carry 
him far. 
VB Student has developed into an excellent college prospect. He has shown marked x 
improvement in all areas. He has done it through hard, diligent work and also has 
taken advantage of what the program had to offer. He is very well liked by his 
peers. 
His diligence and keeness 
coupled with his drive, make 
him an excellent prospect for 
college. 
CHAPTER III 
SUMMARY, CONCLUSIONS AND RE COMMENDATIONS 
This chapter presents the summary of the research; findings 
have been summarized; conclusions drawn; implications derived and 
recommendations formulated from the data gathered in this study. 
In our society there is the general belief that all children 
and youth should have an opportunity to be educated according to 
their abilities and that each youth should have an equal opportunity 
to realize his potential. This general belief led to the development 
of public schools. Each state established laws independently in order 
to enable its youths to realize their fullest native potential. 
However, there are factors and conditions that tend to retard 
intellectual stimulation, emotional health and acceptable social 
growth. When these factors and/or conditions prevail, there arises 
a necessity for means of coping with such adverse situations. Yet, 
there still remains a vast waste of human resource--much of which could 
be saved at the high school level. Poor school conditions of all 
sorts are compounded with poor home conditions, over-taxed social 
agencies and inadequate community facilities. This is particularly 
true in the lower economic communities. 
Two factors hamper their effectiveness more than anything else. 
First is the problem of insufficiently allocated funds which limit 
personnel. The second factor is a woeful lack of perceptive under¬ 
standing of the problem or situation by the personnel in charge. 
92 
93 
The prevailing attitude of our social order is that one must 
go to college or he will be made to feel as if he is a second class 
citizen. This attitude pathetically reflects little awareness of 
the plight of the "less advantaged" youth of our society. His 
environment is saturated with almost insurmountable physical and 
psychological problems over which he has no control. Consequently, 
he becomes another candidate for the "human waste." 
The Alfred P. Sloan Foundation recognized the problems of these 
disadvantaged children and youths, thus instituted and endowed the 
Morehouse-Sloan Opportunity Awards Program. It is basically remedial 
in nature, focusing upon "culturally disadvantaged" high school boys 
and how they can become responsible dynamic citizens of the future. 
The Morehouse-Sloan Program is structured on the belief that only 
through an intensified academic remediation program with high level 
exposure and enrichment can its aims be realized. The Morehouse- 
Sloan students have the ability, this was a prerequisite to enter the 
Program. Knowing this, the Morehouse-Sloan Program hoped to awaken 
in its students awareness of this ability and the significance of 
this recognition. 
General Summary of Research Design 
The writer works in a high school which is located in one of 
Atlanta's so-called "lower economic" areas. The writer has sensed, 
over the years that he has been at this school, an agonizing phenomenal 
destruction of aspiration and hope of self-fulfillment on the part of 
the students as they approached graduation year, even though they knew 
they had the ability to be "somebody." In 1966, the writer heard of 
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scholarship programs which were specifically designed for the "lesser 
advantaged," above average and below average students having the ability 
to perform on a college level if properly taught and motivated. The 
writer personally spoke with the directors of such programs as the 
Morehouse Intensified Program, the Upward Bound Program of Morehouse 
and the Morehouse-Sloan Program. After much consideration, the writer 
was fortunately permitted to perform a study of the Sloan students 
within the Morehouse-Sloan Program. 
The writer hopes that this study will be of educational value 
in that it should contain valuable information for professional 
personnel who are concerned with problems of the "lesser advantaged" 
high school students who have the ability but perform at an achievement 
level which is "below average." It is hoped that the study will prove 
beneficial to the Morehouse-Sloan staff itself as it relates to the 
Morehouse-Sloan Program's effectiveness. 
The purposes of this study were to determine: 
1. The level of scholastic achievement of the student at 
the time of his initial enrollment in the Morehouse- 
Sloan Program and at the time of departure. 
2. The nature and scope of Morehouse-Sloan Program as it can 
be found in operation at this college. 
3. To what extent the freshman year academic accomplishment 
of students fulfilled the promise at his initial enroll¬ 
ment in the Morehouse-Sloan Program. 
4. If the findings of this study will provide a fruitful 
basis of academic theory and practices. 
5. Whether or not the Sloan student tends to manifest a 
desirable level of social competence in his campus life. 
6. Whatever implications for educational theory and practice 
as may be derived from the data. 
95 
The major limitation of this study was based on the fact that 
the measurements or indices of the effectiveness of the Morehouse- 
Sloan Program were restricted to a too-brief span of years for follow¬ 
up observation and evaluation. 
This study was conducted at Morehouse College, Atlanta, Georgia, 
during the summer and the fall months of the I967-I968 school year. 
Morehouse College has been accredited by the Southern Association of 
Colleges for a number of years. 
The Descriptive-Survey Method of research, employing the 
techniques of test scores, interviews, and documentary analysis was 
used to gather the necessary data. 
The subjects involved in this study were twenty-seven (27) 
male students. Age ranged from sixteen (l6) to nineteen (19) years. 
The students had been chosen from ten states. Each student may be 
classified as having the potential to do college work, performing on 
an average level or below, lacking in motivation and/or financial 
means to advance himself and having come from "culturally deprived" 
situations. Also the students were classified as "juniors" the first 
summer and "seniors" the second summer, after which each was to be 
enrolled in a specified college as a Sloan Foundation College Freshman, 
providing he succeeded in the Program. 
The materials and instruments involved in this study were: 
1. Structured interview - forms. 
2. Anecdotal and scholastic records of the students. 
3. Standardized tests. 
4. The curriculum of the Morehouse-Sloan Program. 
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The following procedural steps were used in this study: 
1. Obtained official permission to use school's records. 
2. Related literature, students' personal records, the scholastic 
records and data from the following standardized tests were 
reviewed, studied, abstracted and incorporated in the final 
thesis: 
a) The Nelson-Denny Reading Test (B) 
b) The Kelly-Greene Reading Comprehension (AM) 
c) The Greene-Stapp Language Ability Test (BM) 
d) The Blyth Second Year Algebra Test (BM) 
e) The Iowa Reading Test 
f) The Davis Reading Test 
g) The Brown-Holtzman Study Skills, Habits and Attitude 
Survey Test 
h) The School and College Ability Test and, 
i) The Cooperative English Expression Test 
Each of the preceding tests was studied - students' pretest 
data and post test data. 
3. Tables were structured from other pertinent areas as well 
as standardized tests were studied, organized and in¬ 
corporated in the final thesis. 
4. The curriculum of the Morehouse-Sloan Program was studied 
and the findings incorporated in the final thesis. 
5. The data obtained were treated as indicated by the purpose. 
6. The findings, conclusions, implications, and recommenda¬ 
tions were formulated and were presented in the final 
thesis copy. 
Summary of Related Literature 
The review of related literature revealed that: 
1. The three objectives of the Morehouse-Sloan Program are 
acceleration, orientation and remediation. 
2. The poverty culture consists of poverty with all its innate 
deprivation of the human spirit, under-education and un¬ 
employment . 
3. The clash of "poverty-values" and "middle-class values" 
has tremendously obstructed the understanding and 
communication between these two segments of society; thus 
impeding the progress that might alleviate much of the ills 
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of the poverty-stricken. 
4. The culture deprived area of our society constitutes the 
most urgent problem of America - a waste of human resources. 
5. Some of the chief issues are: adequate social program - 
governmental and private, a re-evaluation of educational 
practices, the actual problem of human renewal as well 
as urban renewal, and the actual "will" of the nation to 
remedy the poverty plight rather than the ability. 
Summary of Basic Findings 
All of the quantitative measures basic to the analysis and 
interpretation of the data presented throughout Chapter II as shown 
in Tables 1 through 22, are consolidated in Summary Tables 8 and 20, 
pages 48 and 82 for the indicated performance of the fifteen and 
twelve students in Group I and II, respectively, who were enrolled 
in the Morehouse-Sloan Opportunity Awards Program. 
The major sources of the data were as follows: 
1. Standardized Achievement Tests - raw scores and percentiles: 
a) Nelson-Denny Reading Test (B) 
b) Kelly-Greene Reading Comprehension Test (AM) 
c) Greene-Stapp Language Ability Test (BM) 
d) Blyth Second Year Algebra Test (BM) 
e) Iowa Reading Test (Percentilesonly) 
f) Davis Reading Test (Percentiles only) 
g) Brown-Holtzman Study Skills, Habits and Attitude 
Survey Test (Percentiles only) 
h) School, College and Ability Test 
i) Cooperative English Expression Test (Converted) 
2. Instructors' Evaluation-Schedule of subject-matter and 
activities performance of students. 
3. Instructors' Recommendation or Non-recommendation for 
College Scholarships. 
Interpretative Summary on Nelson-Denny 
Reading Test (Vocabulary) 
The data on the Nelson-Denny Reading Test (Vocabulary) as 
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presented in Summary Tables 8 and 20, may be summarized and interpreted 
as follows: 
Group I - June-August, 1965 
Wtih reference to vocabulary performance the percentile was 
49.80 and 63.13 for. the pretest and post test, respectively, with an 
indicated improvement of 13-33 points. 
Group II - June-August, 1965 
With reference to vocabulary performance the percentile was 
66.67 and 82.08 for the pretest and post test, respectively, with an 
indicated improvement of l6.4l points. 
Interpretative Summary on the Nelson-Penny 
Reading Test (Comprehension) 
Group I - June-August, 1965 
With reference to comprehension performance the percentile was 
48.53 and 60.73 for the pretest and post test, respectively, with an 
indicated improvement of 12.20 points. 
Group II - June-August, 1965 
With reference to comprehension performance the percentile was 
66.92 and 74.58 for the pretest and post test, respectively, with an 
indicated improvement of 7-66 points. 
Interpretative Summary on the Kelly-Green 
Comprehension Test (Paragraph Comprehension) 
The data on the Kelly-Green Reading Comprehension (Paragraph 
Comprehension) as presented in Summary Tables 8 and 20, may be 
summarized and interpreted as follows: 
Group I - June-August, 1965 
With reference to paragraph comprehension performance the 
percentile was 60.33 and 68.33 for the pretest and post test, re¬ 
spectively, with an indicated improvement of 8.00 points. 
Group II - June-August, 1965 
With reference to paragraph comprehension performance the 
percentile was 68.25 and 73-42 for the pretest and post test, re¬ 
spectively, with an indicated improvement of 5-17 points. 
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Interpretative Summary on the Kelly-Green 
Comprehension Test (Directed Reading) 
The data on the Kelly-Green Comprehension Test (Directed Read¬ 
ing) as presented in Summary Tables 8 and 20, may be summarized and 
interpreted as follows: 
Group I - June-August, 196$ 
With reference to directed reading performance the percentile 
was 48.67 and 59*33 for the pretest and post test, respectively, with 
an indicated improvement of 10.66 points. 
Group II - June-August, 1965 
With reference to directed reading performance the percentile 
was 56.83 and 73*17 for the pretest and post test, respectively, with 
an indicated improvement of 16.34 points. 
Interpretative Summary on the Kelly-Green 
Comprehension Test (Retention of Details'! 
The data on the Kelly-Green Comprehension Test (Retention of 
details) as presented in Summary Tables 8 and 20, may be summarized 
and interpreted as follows: 
Group I - June-August, 1965 
With reference to retention of details performance the per¬ 
centile was 58.27 and 69.87 for the pretest and post test, respec¬ 
tively, with an indicated improvement of 11.60 points. 
Group II - June-August, 1965 
With reference to retention of details performance the per¬ 
centile was 66.58 and J8.O8 for the pretest and post test, respec¬ 
tively, with an indicated improvement of 11.50 points. 
Interpretative Summary on the Greene-Stapp 
Language Ability Test (Capitalization) 
The data on the Greene-Stapp Language Ability Test (Captializa- 
tion) as presented in Summary Tables 8 and 20 may be summarized and 
interpreted as follows: 
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Group I - June-August, 1965 
With reference to capitalization performance the percentile 
was 52.13 and êl.67 for the pretest and post test, respectively, with 
an indicated improvement of 9*54 points. 
Group II - June-August, 1965 
With reference to capitalization performance the percentile 
was 53»92 and 65.17 for the pretest and post test, respectively, with 
an indicated improvement of 11.25 points. 
Interpretative Summary on the Greene-Stapp 
Language Ability Test (Spelling) 
The data on the Greene-Stapp Language Ability Test (Spelling) 
as presented in Summary Tables 8 and 20 may be summarized and inter¬ 
preted as follows: 
Group I - June-August, 1965 
With reference to spelling performance the percentile was 
63.07 and 61.33 for the pretest and post test, respectively, with an 
indicated improvement of 1.74 points. 
Group II - June-August, 1965 
With reference to spelling performance the percentile was 
57-25 and 61.25 for the pretest and post test, respectively, with an 
indicated improvement of 4.00 points. 
Interpretative Summary on the Greene-Stapp 
Language Ability Test (Punctuation) 
The data on the Greene-Stapp Language Ability Test (Punctua¬ 
tion) as presented in Summary Tables 8 and 20, may be summarized and 
interpreted as follows: 
Group I - June-August, 1965 
With reference to punctuation performance the percentile 
was 47.6o and 66.07 for the pretest and post test, respectively, 
with an indicated improvement of 18.47 points. 
Group II - June-August, 1965 
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With reference to punctuation performance the percentile was 
50.83 and 75*00 for the pretest and post test, respectively, with an 
indicated improvement of 24.17 points. 
Interpretative Summary on the Greene-Stapp 
Language Ability Test (Usage) 
The data on the Greene-Stapp Language Ability Test (Usage), 
as presented in Summary Tables 8 and 20, may be summarized and inter¬ 
preted as follows: 
Group I - June-August, 1965 
With reference to usage performance the percentile was 5^.40 
and 73*04 for pretest and post test, respectively, with an indicated 
improvement of 21.67 points. 
Group II - June-August, 1965 
With reference to usage performance the percentile'was 63.50 
and 74.50 for pretest and post test, respectively, with an indicated 
improvement of 11.00 points. 
Interpretative Summary on the Greene- 
Stapp Language Ability Test Sentence 
Structure 
The data on the Greene-Stapp Language Ability Test (Sentence 
Structure), as presented in Summary Tables 8 and 20, may be summarized 
and interpreted as follows: 
Group I - June-August, 1965 
With reference to sentence structure performance the percentile 
was 55*73 and 83.33 for pretest and post test, respectively, with an 
indicated improvement of 7*60 points. 
Group II - June-August, 1965 
With reference to sentence structure performance the percentile 
was 66.66 and 74.33 for pretest and post test, respectively, with an 
indicated improvement of 7.87 points. 
Interpretative Summary on the 
Blyth Second Year Algebra Test 
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The data on the Blyth Second Year Algebra Test as presented in 
Summary Tables 8 and 20, may be summarized and interpreted as follows: 
Group I - June-August, 1965 
With reference to algebra test performance the percentile was 
31.33 and 48.53 for the pretest and post test, respectively, with an 
indicated improvement of 17.20 points. 
Group II - June-August, 1965 
With reference to algebra test performance the percentile was 
35-08 and 52.08 for the pretest and post test, respectively, with an 
indicated improvement of 17.00 points. 
Interpretative Summary on 
the Iowa Reading Test 
The data on the Iowa Reading Test as presented in Summary 
Tables 8 and 20, may be summarized and interpreted as follows: 
Group I - June-August, 1965 
With reference to reading performance the percentile was 44.22 
and 58.58 for the pretest and post test, respectively, with an indicated 
improvement of 12.37 points. 
Group II - June-August, 1965 
With reference to reading performance the percentile was 63.42 
and 82.33 for the pretest and post test, respectively, with an indicated 
improvement of I8.9I points. 
Interpretative Summary on 
the Davis Reading Test 
The data on the Davis Reading Test (l-A level), as presented in 
Summary Tables 8 and 20, may be summarized and interpreted as follows: 
Group I - June-August, 1965 
With reference to reading l-A level performance the percentile 
was 39.57 and 42.36 for the pretest and post test, respectively, with 
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an indicated improvement of 2.79 points. 
Group II - June-August, I965 
With reference to reading 1-A level performance the percentile 
was 46.00 and 50.67 for the pretest and post test, respectively, with 
an indicated improvement of 4.67 points. 
Interpretative Summary on 
the Davis Reading Test 
The data on the Davis Reading (l-A Speed) as presented in 
Summary Tables 8 and 20, may be summarized and interpreted as follows: 
Group I - June-August, 1965 
With reference to reading 1-A speed performance the percentile 
was 45.29 and 51-14 for the pretest and post test, respectively, with 
an indicated improvement of 5-85 points. 
Group II - June-August, 1965 
With reference to reading 1-A speed performance the percentile 
was 60.33 &nd 60.O8 for the pretest and post test, respectively, with 
an indicated improvement of -0.25. 
Interpretative summary on the Brown- 
Holt zman Study Skills, Habits and 
Attitude Survey Test 
The data on the Brown-Holtzman Study Skills, Habits and 
Attitude Survey Test as presented in Summary Tables 8 and 20, may 
be summarized and interpreted as follows: 
Group I - June-August, 1965 
With reference to the test performance the percentile was 
51.29 and 71.09 for the pretest and post test, respectively, with 
an indicated improvement of 19.78 points. 
Group II - June-August, 1965 
With reference to the test performance the percentile was 40.66 
and 8I.O8 for the pretest and post test, respectively, with an indicated 
improvement of 40.42 points. 
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Interpretative Summary on the 
School, CoHege and Ability Test 
The data on the School, College and Ability Test as presented 
in Summary Table 20, may be summarized and interpreted as follows: 
Group II - June-August, 1965 
With reference to the test performance the percentile was 
36.25 and 77.25 for the pretest and post test, respectively, with 
an indicated improvement of 41.00 points. 
Interpretative Summary on the 
Cooperative English Expression Test 
The data on the Cooperative English Expression Test as presented 
in Summary Table 20, may be summarized and interpreted as follows: 
Group II - June, 1965 
With reference to the test performance the percentile was 
71.50. There was no post test administered. 
Summary of Major Findings 
The level of Group-I's scholastic achievement at the time of 
their enrollment in the Morehouse-Sloan Program and at the time of 
their departure averaged 51-53 for the pretests; the overall average 
for the post tests was 63.21 per cent; and the overall per cent of 
improvement was 11.68 per cent (see Table 8, page 48). Thirteen or 
86.67 per cent of these students were recommended for college; where¬ 
as, 2 or 13.34 per cent were not recommended for college (see Table 9> 
page 52). The level of Group-II's scholastic achievement at the time 
of their enrollment in the Program was 57*09 Per cent for the pretests; 
the overall average for the post tests was 70.94 per cent; and the over¬ 
all per cent of improvement was l4.8l per cent (see Table 20, page 82). 
Eleven or 9±.67 per cent of these students were recommended for 
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college; whereas; one or 8.33 per cent was not recommended for college 
(see Table 21, page 86). 
An academic nature was profoundly evident throughout the pro¬ 
gram. Emphasis on scholastic achievement was made more evident in that 
the area of cultural exposure was not included in the curriculum as 
were the English department with its chairman and one assistant, the 
mathematics department had one chairman and one assistant, the reading 
department had one chairman and one assistant, the speech department 
had only a chairman; then too, the administrative staff consisted of 
a director, a secretary and one assistant, a program counselor and a 
dormitory counselor. The administrative and facility staff total for 
the twenty-seven Morehouse-Sloan students was twelve. The type of 
tests ranged from teacher-made to the most sophisticated in standardized 
testing measurements. 
Only fragments of some of the students college records were on 
file at the time of this study. The fact is that the measurements or 
indices of the effectiveness of Morehouse-Sloan Program was restricted 
to a too brief span of years for follow-up observation and evaluation. 
The findings of this study substantiate what is already known 
that given a smaller ratio of pupils per teacher, academic growth will 
take place within a larger number of students and at a more rapid rate. 
All of the Sloan students manifested a commendable level of 
social competence in their campus life (see Table 9> page 52 and 
Table 21, page 86). 
The study indicated that the marginal, underachieving, but 
talented high school junior was located; and that his skills in basic 
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subjects were improved, to the satisfaction of the aim of the Morehouse- 
Sloan Program which was to prepare him for college. 
Conclusions 
The findings in this research seemed to warrant the following 
conclusions : 
1. The level of scholastic achievement of the students at the 
time of their enrollment in the Morehouse-Sloan Program 
and at the time of their departure was satisfactorily 
determined. 
2. The findings revealed that the nature and scope of the 
Morehouse-Sloan Program was profoundly academic throughout 
all areas of the Program. The teacher-student ratio was 
ideal as was the administrative staff. 
3- The measurements or indices of the effectiveness of the 
Program ware restricted to a too brief span of years for 
follow-up observation, college-wise. 
4. In view of the acceptance of certain fundamental principles 
set forth for classroom effectiveness, it is fair to con¬ 
clude that given a smaller ratio of pupils per teacher 
academic growth will take place within a larger number of 
students and at a more rapid rate. 
5. Anecdotal comments from the faculty and counselors revealed 
that the Sloan students tended to manifest a desirable level 
of social competence in their campus life. 
6. Findings indicate that the Morehouse-Sloan students were 
marginal, underachieving, but talented high school juniors 
and that their skills in basic subjects were improved to 
the satisfaction of the Morehouse-Sloan Program’s aim which 
was to prepare them for college. 
Implications 
Implications derived from this study are found in the following 
statements: 
1. A well structured and deliberate executed cultural program 
should be designed and implemented in the Program, geared 
toward high exposures with a certain degree of expected 
growth within the students. 
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2. A more concerted effort should be made to secure copies 
of the students' college records for the Morehouse-Sloan 
Program's file. 
3- Since there was some what of a strong,disciplined, re¬ 
gimented and supervised study phase within the Program, 
it should have been executed in such a manner that the 
students would realize that such supervision would not 
exist when they entered college, thus the importance of 
self-discipline. 
4. That the student who happens to fail in the Program should 
be relocated in another type of educational program com¬ 
parable to his ability. 
Recommendations 
The following recommendations have been formulated and pre¬ 
sent below: 
1. That more emphasis be placed on cultural development. 
2. That the director of the program secure copies of the 
students'college records for his Tile. 
3. That the discipline phase of the program be evaluated 
and designed to develop self-discipline in study habits. 
4. That some measures be set up to maintain some meaningful 
degree of communication and follow-up with the students 
after they have entered college, such as a well-informed 
and dedicated visiting counselor. This is most imperative 
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